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Vision

Indian education dates back to a time when all children were idehaBqgifted and talented. Each child haq
skill and ability that would contribute to the health and vitality of the community. Everyone in the com
was expected and trained to be a teacher to identify and cultivate these skills and abilitieslderfiavere
entrusted to oversee this sacred act of knowledge being shared. That is our vision for Indian education

Welcome and Overview of Report

Welcome to this reportyhich may someday be remembered as it is not the study itself that is important; it is the results that are
one of the last plans that was published before sweeping important, the sincerity, and the partnerships that are being
changes were fully integrated into our educational systems to created and fortified as these drafts become final versions. At
support all children. The desire to instill a pivotal nature in this stake is our very survival.

document reflects not only theithors who present this plan to : . . i
the Legislature, but all the people who have worked and will | Our ultimate goals in education may be different
continue to work diligently to change the face of education in | The goal of the Business Roundtable may be to
Washington as it is currently known. From where the Sun | create students who are competitive in a global

rises, we have seen the promise return tor dative market. The tribes' primary goal may be to help

communities that embrace their ancestral spirit and feel the develop compassionate people who respect thei
urgency to prepare the people to live a meaningful life. A place elders . wio Ko
where Native children discover their skills and abilities while .
experiencing how they contribute to the wellbeing ofirthe wellbeing.

community. Rep. John McCoy

When we remember that we live in a world where many We present this report to the legislature with an understanding
cultures ceexist, we realize the importance of understanding of the legacy and a responsityilto all learners. We ask you,

each other. Today, our common denominator collectively the reader, to listen with a constructive mind and open heart:
places great value on the written word; this document itself the words that follow may require you to push your boundaries
represets indigenous advocates reaching out to representatives and imaginations (that is what we want our children to do, so
of a culture that reveres documentation. But truly, however we must learn to do this as well)Ve have written this report

high we hold this document in esteem, we must remember that in a way that we hope is alive, because we know that most of



the recommendations in this report are grounded in a before us considered when they passed down their success
foundation of work that is currently being done. This will not stories.
be a plan that sits on a shelf, because the peloghg the work
outlined in this study are creating change now and they will The outcomes, graduation rates, high achievement rates,
continue to do so. truancy data and test scores: those are real outcomes too, and
we do ned to work to improve those outcomes for Native
This plan was requested because education leaders in the Statejouth. But those outcomes literally mean nothing to the
of Washington are troubled by what they are seeing: an collective Native community if the child has no knowledge of
achievement gap between Native and-Native students. We Native language, culture, and history. This achievement gap is
have been asked to identify why this achievement gap is merely a symptom of an ergi system that needs deep
happening and how we can close that gap within five years. evolution. We all want this achievement gap to close. We all

Someti mes, thereds a short anmwanwte rsee comssterciessambng the vanietyt of pebpleaahd t h «
is one in this case and it has to do with languageureyland cultures in WASL scores, graduation rates and college

history. The achievement gap between-hative and Native graduations. But we will not make significant chanigethese

students that our legislators and leaders are seeing hastododiconcr et e indicatorso unless a

with several measurements centered mostly on WASL scores, occurs. It may be that as we make these critical changes to the
high school graduation rates, college entry rates and college foundations of our education systems, we may find the
compgetion rates. These measurements are definitely i mport ance of Aconcrete indicat
important, but at the same time, improving these measurementsthe natue of the success we are seeking has to do with
is not the real point of bridging this achievement gap. engagement, participation and folling a more ancient
protocol. These are essential pieces for true evaluation of
What good does that piece of paper do if a child was never achievement.
engaged? We all know thate have to act with immediacy if
we are going to succeed, survive and excel. We need theseFor generations, stories were passed on and ways of life were
young people to be engaged, because we need them assustainable; peoel taught their children how to live, and
collaborators as we develop our plans for human success onsustainability was at the core of these teachings. The balance is
this planet. The challenge for young people is thath more coming back. Just as we look at the Pacific Northwest as a
pressing, as they will be living to see the outcomes of our bioregion that has slowly changed over time, we too can look
collaborations. We have to be successful. We can not afford to at regional systems of edatoon from an anthropological point
fail, and we can not only be thinking about the next generation. of view. When we truly, critically look at the history of Indian
We have to be thinking about seven or seventy or seven education from a traditional frame of reference, we can see that
hundred generations into the future, just as those ventec the current state of being is resilience. Through a struggle, this
is how the plant pedp came into being as well. It was a



struggle and a challenge, but through resilience, and against all world where our Native children can be recognized for what
odds, plants were able to take root and stand tall. And that is they are doing with varied definitions of achievement and
an apt metaphor for the storysucceks. il ndi an education. 0

We see that state public schogji and federal policy are The s ec ond@pposteity tGapo@niextudlizing Native

moving in the direction of understanding our intellectual and St uden't A c hddresges nhestorical ccircumstances
emotional needs while respecting our sovereignty. However, critical to understanding our past, present and future. Our

the need is pressing and patience has dissipated to the point offuture is tied to our past. The reader is encouraged to entertain
having to say, i T h dastef our glderso  the idea thati understanding bug history will helpvelop a

are passing and it is taki ng worddeg dghataalighs witlo the Wsion af Natiye.péople. Slo  we
stand, right now, that we have a good course to take. We can other words, this section provides exposure to important
trust that Native language, culture and history will eliminate information necessary to understanding the current state of

the achievement gap. That means that thte siad school Native American educational achievemerithe intent is to

districts will share control over the mission, scope and help reaérs understand that the current state of affairs has
influence of the education system with tribal governments and historical insights to draw upon to seek actlve and sustainable
Indian education organizations. A significant percentage of
our Native children are not faring as well as expected oretls w
as we want them to be, and we have the chance to further
existing efforts that focus on meeting the needs of Native
youth. We can trust the position that honoring tribal
sovereignty and Native community autonomy will lead us in
the right direction.

This report starts with the sectioRurpose of this Study,
Research Questionsand Action Plan and provides a
description of how we successfully carried out this study. This M
study was me t wi t h a resoun
study?o0 T h & besduse ithis stady comributes o
ongoing efforts to emphasize our strengths. That, yes, it does
respect tribal sovereignty because that is where we turn things
around. We made a commitment to bring witness to Native solutions.
understandings and experiences {hattain to a vision where

we live into a better world than the world we live in now. A You see, many Native people define the achievement gap as
anything less than one hundred percent. Within our vision rests




theposition that all children are gifted and talented. Each child begins with demographics and other community/social
is a gift given to us by t heindicatmsa tHistorical antl Eurrenteevidbrce cotrelatesalreath f o r
gifts, these gifts would be taken from us. In one measure or and educational achievement. Against considerable odds, there
another, we are concerned that all Native children are not are many Native youth that ede a high degree of resilience
realzing their contribution to humanity. This section also and academic achievement. Their stories are theestare
enables us to understand the environment that our children andwant to keep in mindThe two cannot be separated. The health
families must navigate in the pursuit of an equitable education. and vitality of humanity and our environment are intertwined.
We examine the laws and policies that are in place as well as Our plant and animal teachers are stiinveying powerful
how tho® laws and policies are being interpreted and lessons of reason, survival and prosperity. Our communities,
implemented in the schools that serve our children. Also families, and children are still conveying powerful lessons of
covered is the importance of nurturing spiritual, mental, reason, survival and prosperity. The latter statement is true as
physical, and emotional wellbeing to provide a foundation for it reminds us that Native people are in cohtftheir destiny,
resilience and success. We knthat, and this section will give and that destiny is measured by the collective. Everyone is in
particular attention to factors known to contribute to the agreement that Native people should have some say in the
success of Native students. destiny of their children. Who could argue otherwise? Why
would someone bother? The answer is because theseinsa
We also feel that our students and parents need more support.of control and racism that belies the reality of current
Students are in need of additional educational, physical, circumstances. We, as a society, heed each other and hope that
mental, andcultural (read spiritual) activities that pertain to  you accept our offer that Native language, culture, and history
their language, culture, and history. We feel that teachers, possess powerful lessons of reason, survival and prosperity for
administration, and governance can benefit from cultural all of us.
competence, a status of a school di strictés understanding of
unigue placébasedattributes of the communities they serve. In the fourth sectiodi Number s Do Tell a Stor
Cultural competence means that teacher preparation andSt ory of  Awelindea camprehensive@anddepth
administrative  certification programs offer coursework analysis of available quantitative data pertaining to current
covering areas of developing relationships, creating relevant Native American educational achievement. It raises critical
practices, and establishing rigorous aehee to values that issues regarding the lack of data availability and addresses the
help Native children achieve and succeed. highly charged topic of definin
this dialogue by presenting an even tempered approach that
The third section,i | mpr ovi ng Our He a | adwances nvarkabl® teeommendations. It is stated upfront that
We | | b eaddregseschealth disparities and also emphasizes we give tribal preference to document indicators of
the resilience of our people. This section gives vital attention achievement.
to the hedh and state of being within our communities and



American Indians have historically fared on th
low end when it comes to academic the pressing social issues of our time. However, the ancestral
achievement in our public school systeWie spirit is arising throughout our Native communities, and it
have a responsibility to our youth to provide beckons us to listen to the environment. We ask that you look
meaningful, welcoming, and quality educatiof at education in Washingta@s an ecosystem that is coming into

. balance. We are coming back to a collective vision of
that all children deserveWe have strong sustainability that truly reflects what we all want to do:

values and bonds in our community and we peacefully cee x i st . Thatés what i

We will get to the point where every person is an educator who
recognizes that every child is gifted and talented and needs a
s o . strong supportive ecology in order to become a whole person.
a pOSItIV_e and S|gn|f|c_:ant first step to Our c%ildrpe))?} have skills %};}d abilities that mustidléy realizgd
addressing and working to close the and encouraged for our mutual, collective salvation. It is
achievement gap of American Indian student through their personal, holistic development that they will be
Washington State. able to contribute to this society that at its essence is
simultaneous cultures existing together.

have a great opportunity to imgve our
American Indian student succesEhis report is

Senator Claudia Kauffma . N :
The seventh séon offersain Compr ehensi ve Ed

t o Il ncrease Native Ameritoan
narrow the achievement gap by 2012 and eliminate it by 2020.
, L We offer this plan in concert with the region and nation, and it
The fifth sectioniDocument ed Cul tural 9foRdsH fh thést titdlydy. ©h Septémber 9, 2008, Dr.
Pr i or provides a summary overview of consistent themes  \yjjjlard Sakiestewa Gilbert submitted testimony to the federal

of progress made to realize the Mitihnic Think Tank call government that represented the voices of Indian educators and

for action. advocates across the nation and suggested priority actions to
_ L ) decrease the achievement gap,  inclgdinincreased

The sixth sectioniConfl uence of 1 ndi gg&jfhBorafion ambrig Fikek, Ridtes, 2hti9he federal government

Meaning with Regar d addresseDihe  Eqngi o QuRUFAIR Pefeva® programs. These two themes are

prevailing wisdom regarding our thoughts and actions. T00 constant throughout the historical and contemporary literature
often, western orientation prevails as the predominant means of 5,4 remain so in this report.

making sense ofhe world and the choices we make to solve

u

E

ndi
must all work to support our students. We als saying at treaty ti mstellusdowmd t hat
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Section 1
Purpose of Study, Research Questions, and Action Plan

Purpose of Study and Research Questions These data demonstrate major gaps between Native student
performance and the performance of the general population.
Education can provide a foundation for building the capacity of Such gaps have been documented for decades and are
Native communities to revigorate their collective wellbeing attributed repeatedly in the literature to lack of culturally
through use of approaches that validate ce@lzased relevant curriculum,culturally biased assessment, lack of
knowl edge, revitalize First Rative pelachdrss andl ek glu aarghg@ teachera, nathong others g r a
culturally responsive pedagogy. It is important that schools (Charleston, 1994; Demmert & Towner, 2003). These data are
take action to more effectively meet the educational needs of limited to reading, writing, and math taught and tested from a
Native students (NEA, 2007a, 2007b; National School Board Euro-centric paradigm; there is a ew for more data on
Assaiation, 2000). Approximately 19 of the 297 public school i nt egr ati on of First Peopl eds I
districts in Washington have Native student populations based knowledge, and reading/math/writing taught and
exceeding 20%. In eight of these 19 districts, the Native assessed from a Native paradigm. The existence of indigenous
enrollment is over 65% (OSPI, 2097 . i Ed u c a tkonowledge,aanguage, values, and practice provides hope that
noticeably less confident irheir capacity to address diverse  our Native children can experience education in a way that
learning needs in the classroom, including (but not limited to) cultivates lifelong learning. Therefore, the purpose of this
working with students who have identified disabilities or study was to:

teaching a linguistically or racially diverse student popul a
(Plecki, Elfers, & Knapp, 2007, @). The results are difficult e conduct a detailed analysis of factors contributing to

to accept. Native students are forced out of school at an educational Afachi evement
unacceptably high rates, have some of the lowest academic American students

achievement levels, and have the lowest rate of school e andyze the progress in developing effective
attendance (Banks, 2004CES, 208). As a conseqguence, governmento-government relations and

Native people have low postsecondary participation and identification and adoption of curriculum regarding
achievement rates (NCES006). In Washington, college tribal history, culture, and government as provided
enrollment rates are just 2%, and only 15% of these Native under RCW 28A.345.070

students graduate from an undergraduate institution after six e recommend a comprehensive plan for promoting

years (Education Trust0R4). eduational success and closing the achievement gap

pursuant to goals under the federal No Child Left



Behind Act for all groups of students to meet variety of factors and is not always best understood from a

academic standards by 2014 Euro-centric paradigm. The intent tifis study, therefore, was

e identify performance measures of achievement and to ensure that we close the achievement gap and maintain
success that are culturally and coomity appropriate Native American cultural integrity while promoting indigenous
to monitor adequate yearly progress knowledge, language, values, and practice. The research

e determine what constitutes achievement and success questions we addressed were:
for Native American students from the perspectives of

Native stakeholders 1. To what extent is # education system in the State

e conduct a detailed analysis of factors contributing to of Washington addressing the needs of Native
educational achievemenand success of Native American students?
American students 2. What data are needed to better understand the

achievement gap?

3. What are the characteristics of exemplary programs
and practices serving the needs ofiatAmerican
students?

4. What are the recommendations of key stakeholders
to close the achievement gap?

This study used a multhethod approach including qualitative
interviews plus listening sessions with oparded questions
and quantitative data torqvide an ecological framework in
addressing factors that can help reduce and/or eliminate the
achievement gap and promote education for Native Americans
in the state of Washington.

Action Plan

) ) N _ Our action plan was straightforward, responsive to the
These foci were addressed with the recognition that there is an |ggisjative intent, and built around four overlapping and
ongoing effort in the State of Washington to value plaaged interconnected phases. To start, it was important to understand
knowledge, revitalize First §FeQRehteOnext hn hénledol€ Hito a phisE to arfafz8 9 7

culturally responsivepedagogy. It is well known that the  cyrrent types of data collected and data gaps. The third critical
achievement gaps between Native student performance and thephase foused on listening to the people in order to formulate
performance of the general population can be attributed to a



implications, conclusions, and recommendations while laying
the foundation for the fourth and final phase of reporting.
There were seven steps to accomplish these four phases.

Phase |I. Understanding @ir Current Context

Step One Start with Call to Actiori Multi-Ethnic Think
Tank (METT; OSPI, 2001). Action Steps Recommended
by METT:

e Add a fifth Washington learning goal to ensure
culturally competent education

¢ Infuse multicultural education goals @néxisting four
Washington learning goals

e Integrate multicultural and technological learning
objectives in the Washington Essential Academic
Learning Requirements (EALRS)

e Standardize the data collection, categorization, and
reporting of racial, ethnic antbw-sociceconomic
groups

e Require that professional development is culturally
and linguistically responsive

e Recruit and retain racial and ethnic minority staff

e Provide alternative measuring tools to assess student
academic achievement

In addition, Step Oa involved the identification,
collection, and examination of documents and data sets
available through the Office of the Superintendent of
Public Instruction, Higher Education Coordinating Board,
and other state resources to determine the extent to which
the seven action steps have been implemented as they
specifically relate to Native American students.
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Step Two.Inventory existing resources.

Identify historical records pertaining to trends in
education for Native American students in
Washington since thMeriam Report

Identify existing resources pertaining to Native
perspectives on what constitutes educational
Afsuccess, O Afachi evement,
and methods for closing the achievement gap (e.g.,
published research, literature reviews, \entt
documents, and data sets)

Identify existing resources pertaining to the priority
areas of research: (a) learning from place, (b) diverse
educational systems and learning, (c) comprehending
learning spirit of self/identity, (d) American Indian
language ¢arning, (e) pedagogy of professionals and
practitioners in learning, and (f) technology and
learning (e.g., published research, literature reviews,
written documents, and data sets)

Identify existing data, documents, and artifacts
pertaining to the devetmment of governmertb-
government relationships between state agency
parties and tribes

Identify existing data, documents, and artifacts
pertaining to school district adoption of curriculum
regarding tribal history, culture, and government
Identify existig data, documents, and artifacts
pertaining to teacher preparation to include tribal
history, culture, and government in curriculum

Identify existing performance measures

Compile and review existing resources and
summarize associated findings and recomragods
Identify needs derived from the inventory

0

a



Phase Il. Examining Current Types of Data Collected
and Data Gaps

Step Three. Access and analyze existing databases
pertaining to Native American student achievement.

¢ |dentify data types currently collecte

o Identify patterns of Native American student
achievement based on existing data types

e |dentify data types that are used to indicate an
achievement gap

e Identify gaps in data collection and additional types
of data that could be disaggregated or collected

Step Four. Collaborate with the Washington School
Directors Association and the Tribal Leader Congress on
Education to document progress made: (a) in developing
government to government relations and (b) in
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developing and adopting curriculum regarditgpal
history, culture, and government.

Identify the status of current data collection
Collect exemplars of curriculum regarding tribal
history, culture, and government

Collect

exemplars of governmetu-government

agreements and the process used tobksttathese
agreements

Phase Ill. Formulating Implications, Conclusions, and

Recommendations

Step Five.Conduct listening sessions in Native American
communities across the state.

Obtain input from various stakeholder groups

'QOo0o0oo0oo0oooo

Tribes

Washington School Déctors Association
Tribal Leaders Congress on Education
Teachers

Elders

Parents

Students

btain input from the above stakeholders regarding:

tut es ilachi
gap, 0 as

wh at consti
fachi evement
the achievement ga
factors that contribute to educational achievement
and success on multiple levels (student, school,
community, tribe)

the status of development of curriculum regarding
tribal history, culture, and government

even
we |l |



- identification and description of exemplary Phase IV. Reporting
educational programs for Native American

students with a particular focus on research e Study Update submitted September 15, 2008
priorities: (a) learning from place, (b) diverse addresse®hases | and Il (Steps 1 to 4)

educational systems and learning, (c) e Final Report submitted December 30, 2008 addressed
comprehending learning spirit of self/identity, (d) Phase llI(Steps 5 to 7)

American Indian language learnin@) pedagogy

of professionals and practitioners in learning, and The final report addresses the followingeanmes:
(f) technology and learning

- gaps in data collection and additional types of e An analysis of progress in developing governrtent
data that could be collected government relationships;

- identification of performance measures of e An analysis of progress towards identification and
achievement and success that are cultraiid adoption of curriculum regarding tribal history,
community appropriate culture, and government;

e Development of a comprehensive plan for itigshe
achievement gap;

e Identification of performance measures that are
culturally and community appropriate to monitor
adequate yearly progress; and

¢ Maintenance of Nate American cultural integrity

Step Six. Continue collaboration with the Washington
School Directors Association and Tribal Leader Congress
on Education to document progress in (a) developing
governmento-government relations and (b) developing
and adoptingcurriculum regarding tribal history, culture,
and government in schools across the state.

As the phases were woven together, the importanbearafing

the voices of the people to the forefront was expressed by all.
Within the following section, the voices of the people past and
present are shared. Traditionally, we are taught to acknowledge
where we came from in sharing who we are. The nexiosect
reflects the spirit of honoring our relations; their voices and
work that has gone on as well as their insights into future
directions provides the context from which this report was
grounded.

Step Seven.Recommend a comprehensive plan for
fostering Native American student success and for
closing the achievement gap pursuant to goals under the
federal NoChild Left Behind Act.

e Compile and summarize collected data from Steps
One through Six and determine implications,
conclusions, and recommendations

e Identify performance measures of achievement and
success that are culturally and community appropriate
to monitor adequate yearly progress

12



Opportunity Gap: Contextualizing Native Student

Introduction

Section 2

Achievement

What Paths Have Native People Walked?

The gifts of being a master healer, weaver, carver, fisherman, Think about the history of Indian education, from a traditional
hunter, drummer, singer, beader, gatherer, keeper of sacredframe of reference as opposed to the colonial education that has

knowl edge, story

critical importance of celebrating the uniqess of each child

tell er éar e

A

and the gifts he/she will develop a
share throughout a lifetime an
beyond. Just as we look back sev
generations and ahead sevq
generations when making decision
we must also consider the medicir]

wheel as we examine th
interconnetedness  of  physical
mental, emotional, and spiritug

wellness among the lives of o
children.

Therefore, this section will examing
where the various paths we hay
walked lead, what paths we aj
currently traveling upon, and wh3g

Peopl ebs Vol
My grandfather shared this with us 3
we were (growing
living. If you stop learning, you sto
livingo As | have gif
have grown in meaning for me ar
how | view the context of the vario
educational systems that many Nat
children must endure. A question th
I propose we coOIl
children l i ving?
quality of that livingo

can be learned to impagositive

change in our local communities, geethrough high school

beea foricad fupon tribal peaples hgre @ the Uniteds States amdh e
aroundthe world. In a traditional sense, education is not a

separate iat school 0o
education is interwoven throughout every
aspect of living and being. One learns by
observing ot hersédoingé
(Barnhardt & Kawagley, 2005). No

wonder, tlen, the devastating consequences
colonial systems have had and continue to

have on the lives of Indian peoples. As we

walk back through times Dbefore
colonization, we see strong complex
societies who fostered living/learning in

ways that truly celebratededn i ndi vi dua
gifts, which were in turn shared with the

group at the appropriate times. These ways

of being are integral to strengthening tribal

| anguages and cul tures
Europeans came, traditional education for

Native Americans began in thextended family with the

educational and support systems, higher education, and tribal, teaching of survival skills which allowed Indian children to
state, and national policy development and legislation. The learn how to procure food and shelter in a precarious

stakes are extremely highthe very i
future generations.

ves of our children for
f el
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environment and how to live in harmony with nature and their
l ow mano

(Reyhner & Hidier , 19



is important to ground the current successes and challenges inln spite of these failure®ative children have survived through

the context from which they have emerged. mass genocide in the name of civilization. In the boarding
school era, children were removed and placed in residential

The colonization of Indigenous peoples resulted in an schools often far from their homes. Then, public schools

education Acharacterized a s coatinued it enophagize @ fone psizeo e &Ewdcantricat i o n

civilization, forced removalassimilation and ultimately mis paradigm (Peacock, 2002), which ignores the diversity of
educationo (Guillory, 2007, worldvievg (Heay ®Runner & Moegris, alb97)eathd wayssof or i ¢
summary of national and state Indian education reports, see knowing (Demmert, 2001). This resilience has been the major
Appendix A. This miseducation includes curriculum, teaching f act or behind Indian communitie
methods, communication (Barnhardt & Kawagl 2005), maintenane and revitalization of languages and cultures

assessment practices, classroom management systems, an@Aguilera & LeCompte, 2007; LaFromboise, 2006).

student support that fail to incorporate Indigenous ways of

knowing (Deyhle & Swisher, 1997). The lack of Indigenous It is important to understand and appreciate the resilience of the
knowledge failed to foster development and wellbeing in people as efforts to embark on true educational reform in
children and yoth. In addition, the chronic underfunding of  Indian country inclusive of the &t of Washington are
Indian education and related support services (i.e., healthcare, initiated. We must learn from those who have gone before us,
housing, etc.) contributed to added challenges throughout honoring their dedication, perseverance, and work. A long
Indian country (U.S. Commission on Civil Rights, 2003). history of reports have documented the ongoingediscation

of Indigenous peoples of the United States from Nteeiam
Report(1928) tolndian Nations at Risk1991), People with
Disabilities on Tribal LandgNational Council on Disability,
2003), A Quiet Crisis: Federal Funding and Unmet Needs in
Indian Country(U.S. Commission on Civil Rights, 2003) and
the National | ndi an Education Associ af
Report on Leave No Indian Child Behi(ileaulieu, Sparks, &
Alonzo, 2005).

The Meriam Report highlighted the gross atrocities that were
occurring across health, education, economic development,
social life, andyovernment programs.

The Meriam Report emphasized the need for education
in Indian affairs, but felt that this education should

14



stress the assimilation of Indians into civilization. The with Disability on Tribal Lands (National Council on

report was partidarly critical of the boarding schools:
A T h eveysstaff finds itself obligated to say frankly
and unequivocally that the provisions for the care of the
Indian children in boarding schools are grossly

Disability, 2003),continued the echo:

AlI/AN people with disabilities are among the most
underserved and neglected populations in the nation.

i nadequate. 0 Wi tindiantpliblicsvasr e p o r tThet higle levelmhpoverty among AlI/AN populations;

made aware of kidnapping, child labor, emaotiband
physical abuse, and lack of health care in Bureau of
Indian Affairs schools. While the report drew attention
to abuses, the assimilationist lipees of Indian
education continued for another 40 years.
(http://spirittalknews.com/MeriamReport.ht@007)

limited federal funding available for tribal communities
for housing, education, rohealth care; and limited
access to important infrastructure such as roads,
sidewalks, and public transportation create a difficult
and challenging environment for people with
disabilities. Added to these socioeconomic challenges is
the lack of clarity inindian Country regarding the

enforcement of federal disability laws that impact
people with disabilities. Without the enthusiastic
participation of tribal communities and tribal, state, and
Federal Government representatives in closing the gaps
between apropriate services and support received by

Many of these issues were echoed in Indian Nations at Risk
testimonies as summarized in the cover letter of the report
authored by William Demmert, Jr. and Terry H. Bell (1991):

The Task Fore identified four important

reasons the Indian Nations are at risk as a
people: (1) Schools have failed to educate large
numbers of Indian students and adults; (2) The
language and cultural base of the American
Native are rapidly eroding; (3) The diminesh
lands and natural resources of the American
Native are constantly under siege; and (4)
Indian selfdetermination and governance rights
are challenged by the changing policies of the

the majority population and people from tribal
communities, the level of disparity would be even
greater. Yet, underserved and unserved people with
disabilities among AI/AN populations face an uncertain
and bleak future in terms of obtaining equal
opportunities, independence, inclusion, and freedom
from discrimination. Effective collaboration between
sovereign governments is key to successfully
addressing the issues and needs of tribal members with
disabilities anddescendants living in Indian Country.

administration, Congress, and the justice
system. (p. iv) Emphasis must be placed on the building of
relationships between all stakeholders. American
Further estimonies in 2003 attested to the plight of the United Indians and Alaska Natives with disabilities must be
Statesd6 most underserved popul atinvitesh to the htable ini key, comvershiiogseragardirsy p e o

with disabilities. The conclusions of the report, titled People
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policies, initiatives, program development, and resource
allocation. (p.103)

That same year, the U.S. Commission on Civil Rights (2003)
completed a comprehensive report which pointed out that:

As a group, Native American students are not afforded
educational opportunities egju to other American
students. They routinely face deteriorating school
facilities, underpaid teachers, weak -curricula,
discriminatory treatment, and outdated learning tools.
In addition, the -cultural histories and practices of
Native students are rarelpdorporated in the learning
environment. As a result, achievement gaps persist with
Native American students scoring lower than any other
ethnic/racial group in basic levels of reading, math, and
history. Native American students are also less likely to
graduate from high school and more likely to drop out
in earlier gradep. xi).

The Nati onal I ndi an Educat.i
report on No Child Left Behind in Indian Country (Beaulieu et
al., 2005) provided testimony regarding the ongoing-mis
edwation of Native students being perpetuated by federal
policies:

The Statuteods focus on
however several general comments were expressed by
the various witnesses regarding the Act. These
comments include the following.

A T htete is tigid and ittends to leave children
behind
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A We n e e dy; wemgedresbuncasitatdo that
A (Any) success has clearly been at the expense and
diminishmentof Native language and culture

by

A  The approach dictated
negative conse@nces
A  Schools are sending the

would just work harder, they would succeed without
recogrizing their own system failures
A I'ndian children
failures as their personal faikur

A Ch ih&vd diffierant needs

A It does theldavel fondingwthatdve neédo r
A Musi c, art, S o-these hreas dres d |
totally ignored by the law. (pp-8)

are i

As we evaluate where we have come from, the resilience of the
peopleis truly amazing. The systemic raslucation of the
past is readily apparent when one examines the overt policies
of proselytization, civilization, forced removal, and
assimilation (Guillory, 2007)However, it is more challenging

o expoge sy sefoimattices thad age syptamically embedded vy
throughout Pr&k-12 and higher education that continue to
promote homogenization, also known as the secret war
(Charleston, 1994). In our efforts to expose such practices, we
must examine these practices as weltheslaws and policies
which serve to promote equity in education as well as those

awehichosarvettoauiderininetsych emdeavors.auda b | e ;

Where are We Traveling Today?

In order to understand the environment within which our
children and families must navigate in therguit of an
equitable education, we must examine the laws and policies

nter n.



that are in place as well as how those laws and policies areeducat i on,

being interpreted and implemented. Therefore, this section will
provide a brief overview of current laws and policies onand
education including No Child Left Behind Act, Indian
Executive Order, Individuals with Disabilities Education Act,
Esther Martinez Native American Languages Preservation Act,
the Washington State Centennial Accord, Millennium
Agreement, House Bill 1495nd the First Peoples Language
certification

No Child Left Behind Act. The No Child Left Behind Act
(NCLB) of 2001 was based on the premise that all children will
reach proficiency or better levels of achievement by school
year 20132014 (Reyhner & Huado, 2008). NCLB included

numerous mandates (underfunded and unfunded) regardingv er y

earn an associateods
local assessment. NCLB also increased its emphasis on
professional development and parental involvement. The
information flowing to families regdri n g t heir
performance and the performance of his/her school,
gualifications of their chil
be ensured.

c h

dos

Although the overall goal of leaving no child behind is
laudable (Reyhner & Hurtado, 2008), as are tlwalgy of
providing challenging curriculum taught by highly qualified
teachers, the realities of the policies that were developed and
implemented (intentional and unintentional), have resulted in
an educational crisis in the United States (Patrick, 2008 T

children that the NCLB | egi

standards and assessment, accountability and annual yearlyare the very ones that are being left behind at ever increasing

progress (AYP), corrective action for schools that fail to meet
AYP, staff qualifications, and parental involvemel8tates

numbers. Native students are among those who have endured
the consequences of raslucation and continued proliferation

were charged with the task of developing challenging standards of an eer increasing opportunity gap (Beaulieu, 2008).

across reading, math, writing, language arts, and science. In

addition, states were to develop assessments that would servelndian Executive Order. In 2004, President Bush signed the
to monitor student progress on the standards across gradelndian Executive Order. Its purpose was described as follows:

levels.

The accountability system was to be statewide for all students
in public schools and entailed annual reviewing of student
progress (i.e., AYP). If data indicated that a school was failing
to meet AYP, corrective action was to be enacted. The
corrective action is progressive with the end result of repeated
failures being that alternative governance is implemented. In
addition, NCLB mandated that all schools have highly
gualified teachers in the core subjects by the 2Z20% school
year and that paprofessionals complete two years of higher
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The United States has a unique legal relationship with
Indian tribes and a spetiaelationship with Alaska
Native entities as provided in the Constitution of the
United States, treaties, and Federal statutes. This
Administration is committed to continuing to work with
these Federally recognized tribal governments on a
governmento-government basis, and supports tribal
sovereignty and setletermination. It is the purpose of
this order to assist American Indian and Alaska Native
students in meeting the challenging student academic



standards of the No Child Left Behind Act of 2001
(Pubic Law 107#110) in a manner that is consistent
with tribal traditions, languages, and cultures. This
order builds on the innovations, reforms, and high
standards of the No Child Left Behind Act of 2001,
including: stronger accountability for results; gezat
flexibility in the use of Federal funds; more choices for
parents; and an emphasis on resebaged instruction
that works. (Indian Executive Order, 2004, p. 1)

This executive order emphasized that the implementation of
NCLB be done iiiscomsistentavithntebal t
traditions, | anguages, and
2004, p. 1). It is one thing to have an order on paper, but it is
quite another to put an order into action. Unfortunately, the
accountability
realized, as is the legislation entitled the Individuals with
Disabilities Education Act.

Individuals with Disabilities Education Act. IDEA 2004
reflects (underfunded) legislation enacted to ensure that
individuals with disabilities #&ve equitable access to
educational opportunities in the least restrictive environment
(i.e., educated in the same environment as theirdigabled
peers to the maximum extent possible). This civil rights
legislation has a long rich history and when cedpWith the
Americans with Disabilities Act provides the foundation for
individualized education and/or accommodations to facilitate
student success.

Embedded in the IDEA mandates are provisions for

assessments and individual education plans/individedliz
family service plans (IEP/IFSP for general, special education,
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c wibaltlamds National Councid on Disabilieyx2608)ut i v e

f ontatiort I8 iyet to e d e

and related service provision) that are to be developed in
collaboration with families and professionals. This involves

data collection and analyses of goals identified in the IEP/IFSP,
ongadng accountability for service provision and program

evaluation, and procedural safeguards (rights and
responsibilities) for students and their families. There have
been ongoing amendments to this legislation often led by
Agrassrootso
children and families. Equitable services for Native and-non
Native children with disabilities and their families remain
elusive, which was pointed out in the National Council on
Disability report on the status of people witlisabilities on

e fGicationaltseyvice delivarynmxp r o v e

Or de



Despite this legislation, Native children are often underserved
or overidentified(Hibel, Faircloth, & Farkas, 2008}hat is,

they do not get the appropriate services that areeodeéo
which they have a right) to ensure equitable access to education
or are misidentified and placed in special educatiddational
Council on Disability, 2003)In addition, Native students are
under identified for gifted and talented programs. Sofmée
issues surrounding the overidentification have been reported to
be linked to assessment practices (Banks & Neisworth, 1995)
and teacher referral practices which fail to account for cultural
and linguistic diversity of Native students (Banks, 1997;
Demmert, 2005). Native languages and culture are interwoven
into the very being of the people; as such, development of
language and culture programs in accordance with tribal
leadership are to be supported within communities and schools.
These programs amipported at the national level through the
Ester Martinez Native American Languages Preservation Act.

Esther Martinez Native American Languages Preservation
Act. The following is a summary of the Act:

Esther Martinez Native American Languages
Preservabn Act of 2006 - Amends the Native
American Programs Act of 1974 to authorize the
Secretary of Health and Human Services, as part of the
Native American languages grant program, to make
threeyear grants for educational Native American
language nests, suval schools, and restoration
programs.

the age of seven for an average of at least 50Csair
year per student; (2) provide classes in such language
for the parents of such students; and (3) use such
language as the dominant medium of instruction in the
nest.

Requires that Native American language survival
schools: (1) provide an averageatfleast 500 hours of
instruction per year per student through the use of at
least one Native American language for at least 15
students for whom the school is their principal school;
(2) develop instructional courses and materials that
service the goal afaking all students fluent in such a
language and proficient in mathematics, reading, and
science; (3) provide teacher training; and (4) be located
in areas having high concentrations of Native American
students. Requires applicants for language survival
school funding to have at least three years of experience
in running such a school, a Native American language
nest, or any other educational program in which
instruction is conducted in a Native American language.

Requires that Native American languagestoration
programs: (1) operate at least one Native American
language program for the community they serve; (2)
train teachers of such languages; and (3) develop Native
American language instructional materials
(Congressional Research Service, 2006).

This legislation has been crucial to ensure continued National
Requires that Native American language nests: (1) support for Native language preservation and restoration. State
provide instruction and child care through the use of a support of Indian Education inclusive of languages and cultures
Native American language for at least 10 children under preservation and restoration are equally important. Washington
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Stateentered into agreements with tribes regarding numerous (d) funds to hire a staff person to facilitate and strengthen
areas of mutual concern amongst which was education of dialogue on the implementatioflBPLC and HB 1495.

Native students and the preservation and restoration of their

languages and cultures. These agreements include the Millennium Agreement. Institutionalizing the Governmero-

Centennial Accord and the Mathnium Agreement.

Centennial Accord. The Centennial Accord was first enacted
i n 1989. Thi s accord Al s

recognized Indian tribes of Washington signatory to this
ACCORD and the State of Washington, through its governor,
in orde to better achieve mutual goals through an improved
relationship between their sovereign governments. This
ACCORD provides a framework for that governmtmt

government relationship and implementation procedures to
assur e
Principles, Centennial Accord, 2008).

Each vyear, the Annual Centennial Accord Meeting is
conducted where updates from Statédal workgroups are
shared, action items are shared, and reports given. The
Centennial Accord 2008 indled legislation and workgroup
updates and action items across critical areas of mutual concern
including healthcare, ecology, natural resources, social
services, education, and cultural resources. Important progress
and future actions were documented rdgay education,
which included but were not limited to (a) formalization of the
First Peoples Language/Culture (FPLC) Certification pilot
program of 2003 into law and RCW, (b) developing a
governmento-government action plan on Education
(Centennial Accat Plan for Education), (c) funding to begin
development of a tribal history and culture curriculum (HB
1495Tribal History and Curriculum in common schools), and
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Government Relationship in Preparation for the New
Millennium:

e X e ¢ uTheewark obtleet1998 Eribal artd ISte LéadalseSuranhit!

will be the foundation upon which our children will
build. A stronger foundation for tribal/state relations is
needed to enable us to work together to preserve and
protect our natural resources and to provide economic
vitality, educational opportunities, social services and
law enforcement that allow the govermmto protect,

execut i onl Peeémble and Guidng | at i oserge larid pnande their communities.

The undersigned leaders of American Indian Nations
and the State of Washington, being united in
Leavenworth, WA on November 1, 2 and 3, 1999 in the
spirit of understanding and mutual respect of the 1989
Centennial Accord and the governnmigovernment
relationship established in that Accord, and desiring to
strengthen our relationships and our cooperation on
issues of mutual concern, commit to the following:

Strengthening our commitment to government
government relationships and working to increase the
understanding of tribes' legal anabliical status as
governments

Continuing cooperation in the future by developing
enduring channels of  communication and
institutionalizing governmerb-government pcesses



that will promote timely and effective resoloi of
issues of mutual concern

Developing a consultation process, protocols and action
plans that will move us forward on the Centennial
Accord's promise that, "The parties will continue to
strive for complete institutionalization of the
governmento-government relationship by seeking an
accord among all the tribes and all elements of state
government"

Enhancing communication and coordination through
the Governor's commitment to strengthen his Offite
Indian Affairs and the member tribes’ commitment to
strengthen the A®ciation of Washington Tribes
Encouraging the Washington Legislature to establish a
structure to address issues of mutuahaern to the
state and tribes

Educating the citizens of oustate, particularly the
youth who are our future leaders, about tribal history,
culture, treaty rights, contemporary tribal and state
government institutions and relations and the
contribution of Indian Nations to the State of
Washington to move us forngh on the Centennial
Accord's promise that, "The parties recognize that
implementation of this Accord will require a
comprehensive educational effort to promote
understanding of the governmédntgovernment
relationship  within  their own governmental
organiations and with the public”

Working in collaboration to engender mutual
understanding and respect and to fight discritrona
and racial prejudice

Striving to coordinate and cooperate as we seek to
enhance economic and infrastructure opportunities,
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prote¢ natural resources and provide the educational
opportunities and social and community services that
meet the needs of all our citizens. We affirm these
principles and resolve to move forward into the new
millennium with positive and constructive talisate
relations (http://www.goia.wa.gov/Governmeta-
Government/millenniumAgreement.himl

The Millennium Agreement and the Centennial Accord
have been critical for pmoting ongoing work to improve
services. For example, direct results of previous Centennial
Accord work groups and others was the passing of HB
1495:

House Bill 1495, Sec. 1.1t is the intent of the
legislature to promote the full success of the cengnni
accord, which was signed by state and tribal
government leaders in 1989. As those leaders declared
in the subsequent millennial accord in 1999, this will
require "educating the citizens of our state, particularly
the youth who are our future leaders,ouab tribal
history, culture, treaty rights, contemporary tribal and
state government institutions and relations and the
contribution of Indian nations to the state of
Washington." The legislature recognizes that this goal
has yet to be achieved in mostaefr state's schools and
districts. As a result, Indian students may not find the
school curriculum, especially Washington state history
curriculum, relevant to their lives or experiences. In
addition, many students may remain uninformed about
the experienes, contributions, and perspectives of their
tribal neighbors, fellow citizens, and classmates. The
legislature further finds that the lack of accurate and
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complete curricula may contribute to the persistent
achievement gap between Indian and other stsdent
The legislature finds there is a need to establish
collaborative governmetib-government relationships
between elected school boards and tribal councils to
create local and/or regional curricula about tribal
history and culture, and to promote dialogaaed
cultural exchanges that can help tribal leaders and
school leaders implement strategies to close the
achievement gap.

Sec. 2.(1) Beginning in 2006, and at least once
annually through 2010, the Washington state school
directors' association is enadaged to convene regional
meetings and invite the tribal councils from the region
for the purpose of establishing governmtnt
government relationships and dialogue between tribal
councils and school district boards of directors.
Participants in these mi®gs should discuss issues of
mutual concern, and should work to:

Identify the extent and nature of the achievement gap
and strategies necessary to close it;

Increase mutual awareness and understanding of the
importance of accurate, higjuality curricuum
materials about the history, culture, and government of
local tribes; and

Encourage school boards to identify and adopt
curriculum that includes tribal experiences and
perspectives, so that Indian students are more engaged
and learn more successfullyncaso that all students
learn about the history, culture, government, and
experiences of #ir Indian peers and neighbors
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(http://apps.leg.wa.gov/billinfo/summary.aspx?bill=149
5+year=2005pp. £2)

This legislation is foundational for initiating true reform efforts

n

Washington Stateds school

there have been grassroots efforts that led to the initiation of
the First Peoples Language and Grdt Certification pilot
program and, ultimately, permanency in law.

First Peoples Language and Culture Certification. The
RCW 28A.410.045irst Peoples' Language, Culture, and Oral
Tribal Traditions Teacher Certification Progr@mEstablished

0 Rules ares follows:

The Washington state first peoples' language, culture,
and oral tribal traditions teacher certification program is
established. The professional educator standards board
shall adopt rules to implement the program in
collaboration with the soveign tribal governments
whose traditional lands and territories lie within the
borders of the state of Washington, including the tribal
leader congress on education and the first peoples’
language and culture committee. The collaboration
required under i section shall be defined by a
protocol for cogovernance in first peoples' language,
culture, and oral tribal traditions education developed
by the professional educator standards board, the office
of the superintendent of public instruction, and the
sowereign tribal governments whose traditional lands
and territories lie within the borders of the state of
Wa s h i n grheopur@ose of establishing the pilot
program for the certification of teachers of First
Peopl es o | anguages/ culdur

S .

es


http://apps.leg.wa.gov/billinfo/summary.aspx?bill=1495+year=2005
http://apps.leg.wa.gov/billinfo/summary.aspx?bill=1495+year=2005
http://apps.leg.wa.gov/billinfo/summary.aspx?bill=1495+year=2005

prevention, recovery, revitalization, and promotion of the Native worldview; however, there are to date few empirical

First Peoplesd | anguages stulids whichodeiahstratet thee efficapypod soma mfi thege
for tribal children to learn their language while at practices as well athé extent to which these practices are
school. being implemented in Indian education. This does not in any

(http://www.pesb.wa.gov/FirstPeople/about.htm way diminish the power of these practices, many of which have
a rich traditional history. The very nature in which research,
The success of t h eguagd/Cultust lave, @l |pelides are Iselentetksigned, and conducted are
Certification Program has been instrumental in developing a contextualized in culture, reflecting the sociopolitical agendas
solid foundation for pushing Indian education reform forward of a given period.
in the State.

Effective Practices that Facilitate Native Student
Given that almost no funding has accompanied most of these Achievement
laws and policies, the appropriate interpretati and
implementation that would support equitable educational The development of spiritual, mental, physical, and emotional
opportunities for Native students in all their cultural/linguistic ~ wellbeing in chidren and youth provide a foundation for
diversity remains elusive. However, the potential positive resilience and success (Heavy Runner & Morris, 1997). The
impacts of implementing laws and policies interpreted in a overall wellbeing of children requires us to be ever cognizant

manner hat is respectful of Native languages, traditions, of their need for

culture, and sovereignty would be monumental. The National
Indian Education Association (2007) has disseminated a
preliminary report on No Child Left Behind in Indian Country
which indicates the gravity foeducational concerns from
Native languages and cultures preservation, revitalization, and
restoration to student persistence in educational systems across
the country. Thus, there have been positive and negative
aspects of legislation and policies deysd and implemented

at local, state, and national levels.

Given that the laws, policies, and research described above
lead to someractices that are congruent with Native ways of
knowing and being, the following section will highlight those
practices andhe associated research. It is essential to point out
that many of these practices are intuitive when looking from
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1. A b e Ii Brongthetirgedhey were born,

children were looked aftdsy caring adults. Everyone

in the community treated others as related, so children
developed a sense of respect and concern for others
and experienced a minimum of friction. All of this
fostered good will.

2. i mai sAmerican dndian and Alaska Native
families told stories, provided nurture, and acted as role
models to foster balance in spiritual, mental, emotional,
and physical competence.

3. i nd eipManydtraditional dNative cultures
placed a high value on individual freedom, and young



peoplewere given training in selfnanagement. Young have been working to effect change in the opportunities that

people were never offered rewards for doing well. Native children and youth are presented within the educational

Practicing appropriate sefhanagement was seen as the institutions in the US.

reward itself.

Factors that impact the success Native students may be

4 . i g e ni €ivingsta dtheré and giving back to explained as those with the potential to impact the development

the community were fundamental eovalues in many of children and youth across their spiritual, mental, physical,

Native cultures, where adults stressed generosity and and emotional areas. It is critical to understand that these

unselfishness to young people (Brendtro, Brokenleg, & factors and their impact on the developtaéareas mentioned

Van Bockern, 1990 as cited in Strand & Peacock, above are al/|l part of an inter

2002). factors are interwoven in varying patterns, resulting in the

unique experiences of each person. Ensuring that these

In order to be ever cognizant of the developmental needs of experiences positively impact the development of childreh a
youth, we musfocus on the strengths that each brings to the youth is essential.
learning environments. It is importatd emphasize that the
western deficit model has been the primary lens through which
the failure of Native students in U.S. meowltural school
systems has been attentpted be explained and addressed.
Such a model is fundamentally flawed in that it tends to lead to
perceptions that Native youth come from deficient
circumstances; thus, it is to be expected that they will most
likely fail. Researchers are rejecting suchdels and the
inherent limitations therein; instead, they are delving into
models which examine elements that facilitate resilience and
success in students from culturally and linguistically diverse
backgrounds.

This shift is critical if we are to ensureet continuance of tribal
languages and cultures, the very life of the people. Dr. William
G. Demmert, Jr. (2001) wrote a seminal piece describing his
comprehensive review of the literature on improving academic
performance among Native American students. Mive drawn
from his work as well as many other Native researchers who

Researchers have identified the critical nature that being a part
of the Native community plays in the development of identity,
sense of belonging (Brendtro et al., 2002), and understanding
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of the interconnectivity of all thirgy(i.e., spiritual wellbeing) in 2005; Tibbetts, Faircloth, ANleeBenham & Pfeiffer, 2008).

children and youth, which impacts their persistence in schools Culturally responsive American Indian/Alaska Native

(Bergstrom, Cleary, & Peacock, 2003). Further, being able to curriculum has been defined as curriculum that is developed

attend and practice traditional ceremonies has been identified using local cultural kowledge (often in combination with

as supporting s t(@uday 2088) in dlle v elangyagek throughout instruction. Recommendations to use

developmental areas (spiritual, mental, physical, and culturally responsive curriculum in serving Native students has

emotional; Heavy Runner & Marshall, 2003; LaFromboise, been echoed throughout national and state policy studies since

2006). Being a part of the Native community and being able to the Meriam Report in 1928 (DemmertQ®). The METT

attend and practice traditional ceremonies provides reporton Indian Education provided to the State of Washington

opportunties for language and culture emersion, which further in 2001 pointed out that this critical factor, as well as culturally

enhances ongoing spiritual wellbeing. Students have reported responsive teaching methods and assessment practices, were in

that such experiences positively affected their performance and need of immediate attention. It is worthy totedhat this has

persistence in school (Bergstrom et al.,, 2003; LaFromboise, been documented for at least the past 80 years.

2006). Whitbeck,Hoyt, Stubben, and LaFromboise (2001)

conducted an empirical study that supported their conclusion There have been some programs in schools across the country,

t hat AEncul turation i s a r es iincludieghWashinft@n cState ischdols that hage nihdevsapermmp me n

[ American I ndian] chil dr eno (spides i implementingecdlturaliy respdnsiva oudicuim Bnela ¢ o ¢

2002). Therefore, providing pportunities for children and teaching methods; however, systemic adoption of such

youth to thrive will require school system policies and practices remains problematic. Students respond positively to

practices that support such experiences as opposed to creatingearning opportunities which are authentic; thus, the inclusion

barriers which prohibit or discourage them. It is acknowledged of supportive/motivating teachers who are curriculum adapters

that many other factors promote spirituavelepment which and developers as oppuk to curriculum transmitters are

are unique to individuals, tribes, and communities and needed (Shawer, Gilmore, & Banks, 2008). Developing

contribute to resilience and success. As we present in the curriculum that is culturally/linguistically convergent with

following section, there is a growing body of research being local tribes will necessitate the use of pkhesed education.

conducted to strengthen our understanding of the positive and

nepti ve roles that resi | i enc ellacgbdased sducation hasa bebn defeeds bawnd Sobelo v er a |

health and wellbeing. (2004), who stated that "plat@sed teaching is really an
elaboration of the Deweyan notion that you need to get kids

Culturally responsive curriculum, teaching methods, and engaged with realorld activities and realorld problem

assessment practices have been identified as factors impactingsolving” (p. 43). In placéased inquiry, one can embrace a

student success within the literature on Americaniaimd transdis i pl i nary mo d e | whi ch ut i

populations (e.g., Bank¥oseph & Miller, 2005; Demmert, engagement in curriculum development, implementation, and
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evaluation. When implementing plabased education, tribal canmunities. The interconnections were well known by

studentsé6é past experiences, acuwrriasceséesyrsandhust ereddtogtard
context for curriculum developmerihis also facilitates active include attention by all to the factors each community must
community member involvement in the educational promote to meet the unique needs of their children and young
experiences of their children and young adults. adults as well as thoseathcan be promoted on state, regional,

and national levels.
The integration of language and culture within plhesed
education models holds potential promise in the pursuit of The paradigm shift that needs to take place to ensure the
Atruer nroefi n Il ndi an E d u dasedi o nresiliergey of all ;mdigerpus ¢hildeert and their families is one
education, elders, Native community members, family that moves from a deficit model to a model that supports
members, and parents, along with their children, teachers, and traditional vales, beliefs, and practices incorporating
administrators could work together to develop, implement, and traditional ways of knowing. This leads to keeping with
evaluate authentic learning ex@mces that actively engage  teachings that all children and adults are gifted and
Native and nofNative students. Within Washington State, t al ent edéan i dea that needs to
such educational endeavors would be in alignment with the within each person from birth through high eoh higher
Centennial Accord, House Bill 1495, and Esther Martinez education and beyond. Such work will entail coordinated

Native American Languages Preservation Act as well aaain efforts within local communities and governméot
the issues raised in relation to Indian Executive Order, NCLB, government relationships with other tribes, school districts, the
and IDEA. state, and the nation with respect to legislation, policy

developmentand service provision. Only this will lead to true
Finally, one would be remiss not to include health and physical Indian educational reform (Charleston, 1994).
factors that contribute to the success of Native students. This
acknowledges the complexity of factors surrougdsthool The health and wellbeing of Native youth is interconnected
and community experiences t hawith beingpable to be dctivelyeemgaged asdthey iatéractpwitre n t .
Factors that have been identified in the literature include, but their world building knowledge in tditional ways; thus,
are not limited to ensuring healthy nutrition, promoting clean living. The next section emphasizes that the paradigm shift
and sober families and communities, healing intergeoesalti advocated in this report, must be systematic and include all of
trauma, promoting strong cohesive families with healthy t he syst ems t hat are being act
coping strategies, developing protective factors, and providing holistic development. These include systems that esddr
access to appropriate healthcare and housing. One must alschealth (physical and mental) and wellbeing which are
realize and work to ensure economic wellbeing of families and fundamental to ensuring Native student success.
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Section 3
Improving Our Health and State of Wellbeing

Research has established that the health status of Nativeyouth. Additionaly, psychological health focuses on having an
Ameri cans i s laflyafdr Nativie Arkerican yputhr t iintegrated sense of self and the freedom from the burden of
(Cummins, Ireland, Resnick, & Blum, 1999). Health issues mental health issues such as alcohol and substance abuse,
facing Native American adolescents include suicidality, higher depression and suicidality, juvenile delinquency and
mortality rate, depression, alcohol and substance abuse, maladaptive attachment and adjustmentepas. The most
delinquency and out of home placement (Indibiealth critical area of development for our Native youth is cultural
Service, 1990; U.S. Congress, 1990; Yates, 1987). However, wellbeing, which consists of four components: (a) ability to
despite the historical trauma, history of colonization and the live in two worlds; (b) knowledge of history, culture and
increased risk of health factors, many Native American youth language; (c) a positive Native identity, and (d) a mpasit

are resilient as demonstrated by their emotional, physical, andc onnecti on t o onebd6s culture.
psychological wellbeing. The purpose of the following section

is to fully capture the unique risk factors that Native youth in Figure 1: Dimensions of Wellbeing among Native American

the state of Washington face and the protective and resilience Youth
factors that promote positive wellbeing. econnections with i « the abilityto cope

peers, family, school and deal with the
community and their effects of

Y colonization,

S histoncal trauma
4055, giscrimination
) & racism

It is important all N&dve youth have positive and adaptive
wellbeing across the following dimensions: social, emotional,
psychological and cultural (see Figure 1). Social
wellbeing
Each of these areas of wellbeing has a significant impact on
how children, adolescents and adults approachcatbn,
learning style and academic ability. Social wellbeing refers to , &
the social development and relationships necessary for Native Bavhoiosical i Cuitural
youth to succeed including connections with peers, family, " rellbeing wellbeing
school, and community. The second dimension is emotional
wellbeing. This dimension refers to the ability to cope and deal
with the effects of colonization, historical trauma, loss,
discrimination and racism. Each of these factors has
significant effects on the emotional wellbeing of our Native

27



We identified protective and resilience factors that promote which includes adversity and indicators of achievement and
holistic wellbeing according to elected officials, administrators, wellbeing.

educators, counselors, comntyn members, elders,

paraprofessionals, grandparents, parents, other immediate andThe colonization process is well documented including
extended family members, adolescents and children in Native community massacres, genocidalipels, pandemics from the
communities in Washington. The data compiled comes from introduction of new diseases, forced relocation and removal of
two main resources: (a) listening sessions conductesadne children through Indian boarding school policies, and
state of Washington which consisted of over 2,000 participants prohibition of spiritual and cultural practices (Stannard, 1992;
and (b) data collected from the Native Youth Leadership Thornton, 1987 as cited in Eva@ampell, 2008).The effects
Summit (NYLS) survey completed in 2008 to include the of colonization in terms of assaults on wellbeing of Native
voices of Native students. We need to acknowledge everyone Americans has been studied, including a constellation of
that shared thethoughts, views and values as it is their voices, mental health issues (domestic violence, child abuse and

spirit and strength that comprise this section of the report. neglect, substance and drug abuse, depression, suicidality and
posttraumatic stress disorder) and physical health outcomes
Brief Review of Adversity and Resilience (diabetes, obesity, cardiovascular disease, cancer, and asthma).

The effects of colonization can be manifested into various
Resilience refers to the dynamic process encompassing positive stressors ranging from significant life events (deaths, multiple
adaptation within the context ofggiificant adversity (Luthar, losses ofloved ones, parent or family member removed from
Cicchetti, & Becker, 2000). In order to have resilience, one the home due to addiction, incarceration, or abuse) to daily
must meet two critical conditions: (a) exposure to significant hassles including microaggressions, racism, discrimination, and
threat or severe adversity, and (b) achievement of positive subtle reminders of trauma and loss. Stressors due to
adaptation despite major assaults on theetbpmental process colonization can vary on fensity, duration, chronicity and
(Garmezy, 1990; Luthar & Zigler, 1991; Masten, Best, & sequencing. For example, historical loss and trauma may result
Garmezy, 1990; Rutter, 1990; Werner & Smith, 1982, 1992). in loss of family members, of social support, and of financial
Native Americans have a long history of resilience and resources, which results in additive risk factors such as poor
perseverance. In the face of tremendous adversity and hardshipnutrition, exposure to violencend limited adult supervision
including colonization, historical and intergenerational trauma, for children and youth. Understanding the ramifications of
cultural genocide, multiple losses and stereotypes, Native colonization from historical events of the past to current
Americans and indigenous peoples have survived maintaining stressors endured on a daily basis should be required for all
their cultural history, knowledge, language, traditions and educators and caretakers of Native Americhiidren in order
customs. When examining wellbeing among Native to see the resilience and positive adaptation that has occurred
Americans, one needs to understand the process of resilience,over generations for Native families and communities. It is

through this lens of strength and resilience that we hope to
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advance the education of holistic wellbeing for Hihtive Current longitudinal research is being conducted on the

youth. accumulated effect of resilience on mental and physiealth.
Werner and Smith (2001), in their longitudinal study of
Protective and Resilience Factors aboriginal Native Hawaiians, found that males who were
determined to be fAresiliento in

Identifying protective and resilience factors in education is an to develop stress related illnesses. Additionally, Native
important part of the decolonization process for indigenous Hawaiian woma who were deemed resilient were more at risk
peoples. Smith (1999) points out the need for indigenous for health issues related to reproduction. Resilience and
people to reclaim #ir past, understand their history, and sustaining competence in the face of chronic stress may result

identify themselves as Natives in order to move towards self i n | ower defenses in fighting ¢t
determination. Identifying factors that susceptibility to diseasesuch as

protect Native youth from A diabetes, cardiovascular disease, and
encountering adversity (e.g Peop ' eds Vo cancer. More research is needed to
protective factors) can help if determine health issues and processes
promoting the wellbeing ftes. | i We want our c h | of disease manifestation among Native
Additionally, because of the history ox Americans and indigenous people in

colonization, encountering adversity for Native American the context of colonization and resilience. Therefore, one

youth is part of their developmental process; hence, it is cavet when presenting these factors of resilience is the need to

important to examine resilience factors that become essential in move towards protective factors to avoid stress and adversity

the face of major stressors. and promote prevention strategies focused on reducing the risk
of physical and mental health issues among Native Americans.

According to Beauvais and Oetting (1999), protective factors

save one from disaster whereas resilience factors help one toResiience Factors and Academic Achievement among

bounce back after adversity. Therefore, given the history of Native Americans in the State of Washington

colonization and historical trauma, for this report we will focus

on resilience factors. Commitment to education and Native youtlAcross all the
listening sessions in the state of Washington, one message was
A note of caution about resilience and heal®ne should note cl ear: AWe want ourAll Mabivel dr en
that there may be a cost to resilience. As one elder expressedparticipants from elders, grandparents, parents, family
in a |istening session, il a melativas,cyduth anad adhildren, candunicdted ® eoimmitgnentte s i |

This sentiment is understandable asearch has shown that a  education and success. However, how one defines success and
chronic state of stress s ev eacaddmic achievememt entompasses nuch endrs than passing e
system, which can result in disease and in some cases deaththe WASL. As evident by the overwhelming number of
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parents attending the listening sessions, and as stated by severaMany times, the teaching of Native history, language and
participants, iAnWe want t o b eulture roecurd outsideod thei sohooloand in ¢hh ifamityraaech 6 s
academic success and/or education. However, a disconnectioncommunity. As a male elderh ar e d , AHome schoo
may occur between administrasod6 and teacher g6 apemoepteromsud grandfat her teac
of the depth of involvement. Parents and grandparents are
commi tted to their yout hos eldouse 8itl 1495nwas rdfeoreddovseveral tinteh targughouadgur b e
wary and slow to trust school personnel given their own listening sessions as a pilot program for tribal sovereignty
traumatic history of education. Also, parents comicate this curriculum.  The need for incorporating Nativeastbry,
commitment to education to their children, but they may not language and culture into regular curriculum was one of the
know exactly how to help their children with specific behaviors most prevalent themes across elders, parents, educators and
such as help with their homework. Native students. Having elders teach Native history, culture

and language was unanimously agreed upon as critical across
Therefore teachers, educators and school administrators need taall educational arenas.
understand that disgagement from the school or not
understanding how to help their children with homework does Examples were also shared of how history of Native
not mean fia | ack of c¢commi t me nAmeritans hasdbeen satightannthedschool system.s Orie tmipab r t a
that interactions with the Native community members and member pointed out that the Colville tribe sent elders into
school personnel are based on this fundaatesdmmitment: classrooms to talk and other tribes stated they were working
both parties are committed to the education of their children. with this. Others agreed that the solution of incorporating
As one Native community membe&aratstvat ekdn,owl kiddgse riepreckbodl uUumMr e

future. o | anguage but i t i tkerefore, ttherelis @ u me n t
need for resources in helping the tribal community document

Knowing Native history, language and cultur&nother theme their unique history, dture and language. Other discussions

that emerged from the listening sessions is réwlience of that occurred regarding this theme explored and shared

knowing oneds history, | angu adifferentekimds ofcfranhetvarks people wAre usamgito @otuchent ma

it clear, AWe donét just pr acHeir iseory inclueingl piewneact, contact, \ared \canteraporaryf h e r e

teaching history and language and culture needs to be stories and songsMany youth and parés acknowledged the
presented not as something that was done in the past orbenefits of teaching Native history; language and culture (see
dsconnected from oneds i den tFigutey2). or i fe, but rat her as
somet hing that i's alive and per meates Nativesd daily |I|ives
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Figure 2: Benefits of Teaching Native Histobgnguage and Culture in School

Many Native elders, parents, family members, educators and the hardships they have faced.
youth indicatedhat it would be beneficial to Native students,

sincrease comfortability for Native students in school

sassist in keeping Native culture alive

spromote positive Native identity and sense of pride

=increase Native American youth and families' awareness
about themselves and thelr culture

sprotect Native American Rights

| eincrease respect, understanding and awareness for

Native people and culture and the hardships they
have faced

sreduce/eliminate stereotypes and ignorance about
Native Americans

scdemonstrates that schools value Native culture

sincrease communication and understanding between
Native American youth, families and school commnity

Native students also

communicated that teaching Native culture and history would

nonNative students and others in the community to learn about help redee stereotypes and ignorance about Native Americans.

Native history and culture. One participant shared that the They also talked about the need for this curriculum and
Il ncor poirrag ter uncotrieo no fs oNatthi avte

Acurriculum needs

t o

fApneeorpilcea nd o r

history, culture and trations and that this would go along Nat i ves and t hey donodt t hi nk é
way in increasing understanding and respect for Native Stereotypes of Native Amerioca that students wanted
peopl e. o specifically to eliminate were t
that get free money every month
Teaching Native history, culture and language can have school, we live off welfare and we abuse our fishing/hunting
tremendous benefits for building social, emotional, ri ght s, 6 and Awe arandwapngagdke s we ¢
psychological and cultural wellbeing. Focugion social holl ering in preparation for a
wellbeing, knowing native history and culture can increase st udent pointed out, Alf they doc
respect, understanding and awareness about Native peopleandNat i ves to <create things | ike s
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Reducing stereotypes will also reduce racist behavand demonstrate that Aour peopl e, I
discrimination, a significant barrier for some Native students in importantand acr ed as ot her peoples. 0
public schools. By teaching history and culture in the schools,

Ait wi || hopef ul |-yibal commongiest r Living lin Twon\Worlds. dirLi vi ng i n two worl d
toget her o whi ch woul d al | o wrefefred to as bicultural competsncet andvisedefinedoas knawling
interaction between peers, teachers, paraprofessionals and otherand understanding two different cultures and the ability to live,

school personnel and Native students, families and community navigate, and cope with two cultures (Laffmwise et al.,

members. 1993, 2005). One of the key elements that protect individuals
from drug and alcohol abuse is the ability to walk between
Creating and/or maintaining opportunities to learn about Native t hese t wo wor |l ds: Native cul tur

culture can also enhance NatAmer isctaund ecnutlstou rpes y ¢ hhosl oogn ealagd a raennd
cultural wellbeing. Many elders, parents and Native students customs at home and how to work in the outside world at
indicated that not all Native American students/youth know s chool . 0 A male participant an:
about their culture. As one Native student pointed out, t hat , AWe need to teach kids t
Afbecause as much as we donodt tvherts etjo tandomiworiltds .nbor e dMady mpraea
of the youngepeopl e either donodt h aaclmowtpdgedhtad fhe edecatipnal system Wwas aot made for
from or they simply just donditkidpse nodf tchoel ariomeomwi t hat heéeitr walsd
so by generation, Native | anf@mager iatnyd ofultthueg ekiidss ,beniontg tlhees tc
Having a sense of identity is vital for Native yolitespecially class. o Building upon the prev
adolescents. yBincorporating Native culture in the schools, about Native history, Wdture and language), this allows for
one can teach Native youth about their identity and create a Native students to see both worlds. Also increasing
sense of pride and positive self worth. As one Native understanding about the culture between the school and the
adol escent shared, Al t means cammanity chn adso illumingieanew pathwayssod maeidatng n g ,
tribe, that |have acultuend | anguage. 0 both education and meaeldertleiyni ng c
stated, AYou cantmag entt aainn eydouucra tciuo
Another dimension of cultural wellbeing that incorporates
Native history and cul ture i One barrier6faa Native stndentstin eautatidn és predswee they | t u
community and the school . I tmay desl| td choesé petweénr keepong their tulule and s u e
the forefront and they would gain empathy and sugportt o maintaining their education. Rather than see these components
protect Native Americans©6 r i gfittisg togethertthey mag seentinat to iolitayn.one, they maw o u |
also communicate to the community that the school values need to sacrifice the other. A few comments that demonstrate
Native culture and as one Native student stated, it would t hi s di |l emma are fAmy traditional
the value of educationo and, as
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her daughter, il wonot c o mp r o pan gach othessrabout thelr tuliuree Ideritity amonf maial and
education. o Ways of pr omot i rethnicsrinarities is ta srifical admpdnent of psyclwlodical anel i n
worlds include increasing understanding and flexibility within  cultural wellbeing. In the face of adversity, such agdmd

the school around absentee policies in relation to cultural alcohol addiction, knowing your Native identity can help guide
events, customs dntraditions that may result in missing you towards the road to recovery. As one survivor of
school. Also, allowing elders to come to the classroom to alcoholism stated based on her work with people suffering

show Native ways can help them understand traditional styles f r om chemi c al dependence, At hos
of learning. The capacity to live in two worlds has been found two key elements(a) they walk in two worlds and (b) identity

to be related to higher cogniéivfunctioning, higher mental is essential .o

health status, higher self esteem,

and higher ratings of schodl Peop | e O s V o i c| A counselor who works with at
environment (LaFromboise risk Native youth indicated that

2005). Learning the skills to live _ R ) she fisees many chil
in two worlds can help promotg N | wonot compr OMmMI S € the child protection team and

social wellbeing (higher ratings e d ucati on. O these kids are placed into care

of school), psychological without knowing their identity.

wellbeing (ncreasing racial identity and integration of self)y Thi et 6 knowi ngd their identity,
and cultural wellbeing, while also reducing the conflict of pr obl ems . 0 Knowing oneb6s Nati v
feeling pressure to choose culture over education. factor in assisting him or her on their road to recovery, while

also protecting them from additional stressors such as racism
Identity. A consistent theme across educators, elders, parents, and discrimmation, thus enhancing their emotional wellbeing.
family members and studentgas the importance of Native Also, opportunities to explore and share their Native identity
identity, which encompasses knowing where you come from, can greatly increase their connections to their peers, family,
knowing your history and ancestors, and taking pride in being community and culture, which would contribute to their social

Native. A Native teacher for -aisk youth (youth suffering and cultural welbeing. Another male counselor talked about

from alcohol or drug addiction and/or who had@pped out his experience growing up and not knowing what it meant to be
previously fr ¥ooseeidsdloom)whestheyt eNhtjive dintii he met a teacher that helped him through this
know their i1 dentity. Somet i mpecess of develapingphs rdentityt. By fihding Bid idehktity,dev t h €

identity and then they learn through their children that they was able to connect who hgas to his education, which
have a place to be t hemsw@h v e sllowed hinTth ges a seholarshiy and get Mcivatedvaboutyhis
and adults to have a sense of satirth while also feeling they education.
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A strong Native identity canstadtseod, hefi Pr oygoruanhs ndeekhot r ethlange
themsel ves, 0 according t o oneFighiea t31 autinest éenavhrieus econnectonso that nfhye c a
see the strength and renewlaht occurs from being a part of  stakénolders communicated that they wanted to establish,
this goal: AWebdbve al.l been t Hevabop, @rid ortntaiatain/sasthin ®rrtre isakey of thet weltbeing r a i |
Tear s| and we have a-risk$tugents d of dlatiye gouth and farhiliet. y . 0 At

can see that At hey have the survivor gene i n themo and
knowing their Native identity teachesthe t hat s e n s eFiguwef3: Cohnéctions and relationships in the community that
special . o A student tal ked aeélppuwmotegnelibaing antory Nativegauthf er ence t
about his Native culture and history and stated, AJust I
me , I wasnot proud to be Native, I was ashamedéit was no
until 1 went to an Indian conference that | wast mshamed
anymore. 0 A strong ethnic identity hajy
to be associated with positive self acceptance, self esteem,
higher ratings of personal growth, better community leadership
skills and acquiring life skill sets such as decismaking
skills (McCubbin, 2003, 2004, 2005).

o |
ook
t

n found in resear

Youth programs &
Froups
It is important that Native youth and families have places

where their identity is respected, honored and celebrated.
School settings need to create or continue to maintain an
environment where this can occur. Ase participant stated,
AFamilies need to have a place whi
Many times these parents, families and children are in places

where they are not honored for who they are [as Native ‘
people]. o Creating smpanaiman wher e
a healthy and positive Native identity is essential to all aspects

of wellbeing.

ity is honor

Advocacy Groups

Community, connection and relationshipsn every setting,
public schools, private schools, mental health clinics,
multidisciplinary health teams, alternativeograms, drug and Many Native parents and elders expressed a need to have
alcohol treatment centers, and urban and rural places, onetopice ducat or s fAwho believe in our cl
kept coming up: relationships As one person eloquenty youth includes, Al etting them ki
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honoring the students. Another behavior that can help studentsi They al ways ask oOwho are you?:
feel that theit eacher s believe in t hteewr ei?sd 0t o Thheealee birsataen kaisdssu mpt i on
being in there [in schodl] not grades 0 parents which can createcannection between the school and

Native families.  Educators need to be aware that family
Many parents, elders and Native community members r el at i ons mi g ht not be a Atr ac
expressed the need for teachers and school personnel toWestern standards bur rather includes extended family
become involved in the community, to see them at events, in members.
order to build a

connection to their Peoplebs Voices Reduction of

culture. One Native stereotypes about

leader stated that ther At school s wan i it asto ke relevaiitrayths parentgl wo!vgmgnt

needs to be a . or family participation
ﬁfundamentathat UReOR 'Sﬂthat parents do in the school needs to

regard to  teachef contrary,paren s don 6 tdnfoete |wevlaclouneedd . ( occur. As one parent
educationi should be shared, il f S C
community basedéwhat 6s t he c want parerd padicipdtioimithhast to bk oelevadtmyyhs thag e d

to do to conneét crosscultural communictond access to the grow i s t hat parents donot car

children so that they have tclhhatraopnecpamneantosdnoflil @mldot @ me& ¢ .adn d

educators being active in the community helps build a sense of Therefore, in order to build relationships with parents, schools

connection and trust between school personnel, families and needs to create and maintain a climate where Native family

students. One example that was presented was seauigets members feel welcomed, honored and respected. Another

and staff walking across the reservation to demonstrate the stereotype that needs to be eliminated is the issue of poverty

power of sharing moments and gaining new knowledge and andthat families who live in poverty are uninvolved in their

appreciation of those teachers, staff and administrators whoc hi | dr ends educati on. As one p

participated. homeépoverty, i s not necessari.|l
experience has been that, often, poor families are involved in

Another key connection that needs to be made is between the school andvell-off families are not involved. It was also

school personnel and Native parents and family members. suggested that supporting these families living in poverty may

First, school personnel need to be sensitive to the concept thatbe the key to ensuring that poverty is eradicated in that

extended family may play a key role in the development of a community. As a principal at a local public elementary school

child, so welcoming grandparents or other relatives who are not ed, i T h eare ralgoet dhe chdd amdothe whole

raising or assifng in raising the child is important. As one  family, to build community partnerships and to strengthen the

grandparent talked about her experience in meetings at school,r el at i onshi p between parents and
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This connection to the community is also inclusive of Native and pl ace i n sd, pdarests needrtd see dbow Al
youth in allowing them to be a part of their Nato@mmunity education is going to help their kids. Parents also need tools
through cultural events, celebrations, and ceremonies. As one and guidance in how to help their children with their
Native community member stat edmewoikEvery ti me you deny them
(kids) the opportunity to be a part of their community and learn

who they areé (students) Ibec oEmeenplds®of sticbessfulkfamilyhirevdlventeot overe dlse sharéd? o
also sets up a precedent that the child has to choose between a®ne example was in early childhoodgrams, where parents
education and his or her culture. One suggestion for are part of the teaching process. Parents or family members are
gover nment to government r e lirvited i0 and enceusaged td gardicipate fiheougbautyhigh tschaolb e

should have the right to negotidtactivities, days, core and coll ege. Anot her successful
cultural curriculum of tribal communities such that students where the teaching is turned over to the mamity, which has

wi || not receive an absence infcreased paraftetatithe elgnmentaryragd middie schdole During t r i
cul tur al events and/ or c e r e mahisiweek,. all the #eacheis raed cenimadiréty membersnconeed 0 L

educators need to understand, honor and respect thesetogether and focus on a theme, and elders are asked to
ceremonies and traditions, andathsometimes having the participate and share their knowledge. Another example was
students write an assignment or paper about these sacred eventsising places close to the schools on reservations or in the
may be contradictory to the cultural practice. Therefore, communi ty to demonstrate the <co
sensitivity and respect towards these absences for culturall i v e 0 t o buil d solidarity t o
traditions is needed in order for Native youthdtvelop their education.
identity (i.e., psychological wellbeing), know their indigenous
ways (i.e., cultural wellbeing), and to help reduce/eliminate A di rector of a program for at
discrimination or racism that they may encounter from is needednost of all, that words of support from people who
teachers, other students and key student personnel (i.e,| ove you wi | ground you. o Rel i
emdional wellbeing). help Native youth to be grounded in their education, Native

culture and identity through love.
This need for a connection between the school and the
culture/community was also acknowledged as a-way Role Models. A Native male shared his lifeasty and found
interaction. Native tribal tmeatbefilso®kiang dbachkata niidvwer enfdescc t ti !
whol e community to raise our u@hiilndrtehned gahnedt tiioweel ndeeeadl tt owihtahv ee
communityt o find pride and s upp qrejudic® butthehsometaing lseautiftil bappEnedmaode in
community into the goal of education is vital. As one my family deci ded to sober up
participant stated, AWi th cuddiautrieonwe wiHlke!l cdé mtidn uae dp urag ks engi
education. You need it to understand your role, responsibility
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and that Ashe taught me that aeduaat iommre wWialtli vpeu lhli gyho us cohwto | o fm
depths of hell and into sobriwhtayt. 6i s wrong. 0

Having role models was another theme that emerged from the Finding mentors early can greatly help kids who get off
listening sessions. For many Nativesien telling their stories track early in their childhood due to abuse, violence, and
about adversity (specifically drug and alcohol addiction and substance abuse. Mentors and role models are essential
being placed in foster care), a mentor or role model helped especially because many youth and adolescents, due to
them to either stay in school or go back after leaving school to circumstances beyond their control, want to do something with
complete their degrees. Many mentionedtie female role their lives but have obstles that may interfere with their
models in their lives that helped them to focus on what they ability to thrive. One female participant shared how her role
wanted out of education and incorporating it into their cultural model suffered from alcoholism. She started her recovery in
heritage and identity. One male participant talked about a her 30s and is now focused on being a role model for her
Native female | eader pleamodel. s wloldreh. Role inddelsrage neededtiprievetop and niaintain
She is a strong Indian woman who is 4aaucation and pro oneds well being. Anot her trend,
sobriety. o Anot her Nati ve t was thd meed toabe d role madel themisatves fowthewr childieem k s
with at risk Native youth tah#éedt hmébroudchiHawefiwe AMAd lonheaveot F
something to give. We just need that mentor, that intervention me to have a better life and this is somegHimvant to carry on
that sy s o6t hi s is hard but you f aanmymadkhei |idtr.ethd 0 | An ostehveerr aeld u c ¢
listening sessions, voiced in slightly different ways, was the to be a role model for his brothers, who are now going to
story of one educator with whom a student was able to connect college on scholarships. Role models were also found to be
that helped the student stay in school. helpful for kids that are placed in foster care. Gamadle who

completed a higher education degree indicated that it was her
Elders play a key role in being mergpteaching Native youth foster mother who encouraged her to continue on with her
and adults about honor and respect, and connecting many losteducation. One male talked about how school was a place to
Native youth back to their culture. One mother, a survivor of g et away from the conflict i n
al cohol i sm, stated, AFr om my aledhdisnr A Natiie fema@eateanherdnhelged hinh gure our e s p e
We need to make it better for ourselvélsh at 6 s h ow Iwhdi becveanted to study before going on for his advanced
sober and got my daughter bdegrde ingollege.Educat or s tal k about
needing to find elders to help guide young people. Counselors
talked about how due to abuse and violence, young people A Native man who is also a father, husband and counselor
donodt know respect, honesrey amdartrdadiit neddNalh i v&li inésen ETHEB ST
needed in the community to work with at risk youth and Native maé role models was echoed throughout many listening
educators to help teach kids values, culture, honesty, respect,sessions. A high school male senior talked about needing a
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mal e rol e model , saying, il Lite-Lomgk Ledrnming.nAniimegnal pesileepceé and Ipiotecéve B F  a |
MP (both men) to schools to talk because they are amazing factor for many Native Americans was the concept ofltifeg

speakers who reallycaend can t ouch yourleamiaga Many Native womentinkleding high school students,
valuable resource for role models are fathers. As one adults, mothers and elders communicatieir love for
participant stated, ADads a leaningeandttheieperspecyive thantgamingthappens throughout n g

|l eadership of family in termdidfe.edUuAc ateinmoan.edo hi A hmasliceh oood u nssteul
told a story about how someone told him hesva role model learning more. We have made it so far. | just want to learn as

for kids. This man realized that he was not just a role model much as | can. o An ofitlh ehra vNea tai |l vwea
for I ndi an kids but for i Bl abedn a keif tkarner apddigured thilgs dutefor kyisedf.s Thisisor
these kids. These kids that are in and out of foster care. Ilr oot ed i n my childhood and how I
realize theydre just nlarkeamtorus. 0 Being a role model a

extends beyond just Native children, but for all children. In  Another theme was that learning includes adults and educators.
summary, role models play an important role in promotind one educator shared ’ AWe have t
wellbeing for all Natives, including children, adolesceaitsl

, the same as the kidé every day, adults need to learn
adults (see Figure 4). : R .
somet hing. o Many community me
Figure 4: Summary of Role Models Rsotective and educators and school personnel need to learn about Native
Resilience Factors culture and history as they may be ignorant, which can result in
; creating barriers in edutten for Native students. Also,
Role MOd‘_a_IS as Preective and ignorance can result in teachers and parents presenting
Resilience Factors information that is prejudicial and racist. One participant

Role models can: shared a story about how some +idettive parents took it upon

themselves to inform the children while madi masks that

A Teach about traditional values, honor and respect

A Connect one to one's culture and identity ithe yellow [color] came from p
A Demonstrate the ability to maintain sobriety and obt brownéand so on. o This Native
an education clarify this misinformation and brought in a dye chart so that
A Assist youth facing difficult circumstancesich as the children could learn authentic [Native] informationhisT
abuse, violence, alcoholism, and substance abuse i story is an example of how learning is needed not just for

home andibemngplacediniostercare children and Native youth but also for parents and educators.
Become a mentor for one

children
Fill the need for more Native male role models
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For those that shared their desire and motivation foidifg A choolT there was what | needed to learn and then [outside]
learning, there seemed to be a link with a passion for reading. was what I wanted to | earn. o
A Native woman talked about owing her life to reading and the determine how students develop this internal drive for

|l i brary and how fdAreadi ng h a sknowledgenandralgo whah dxternat factons may pe dimimishinge

i fe. o A Native mal e who i s ths unotivaiont ih wchds,uthus creatirsg cah disoonnediani d f

pretty good at mat h, I read &etweantiearning @&d school ford\ativelpeopl&kk e d up . 0 T

Native mae talked about how he liked to read and learn about

things but that in school , heleachera Teachers atean imgottaptfacter inthelding Yativey s e |

thered because of feeling s h§itdensqachigve @cgtdelgical{y @nd systaip healthypwelibeing. g ¢ s |
Using data collected from the NYLS and from theelsng

for learning seems to become disconnected from school for

many Native youth For Native women, they talked about
becoming disengaged from school in th& & 7" grade,
mostly due to family issues, falling behind in school, and
racism and discrimination encountered in the schools. Native
males also talked about disengagingrfrechool in the 8 or

7™ grade; however, they shared more experiences of feeling
shut down by teachers and learning not to ask for help so that

they didndédt appear Adumbo or

a teacher. It seems that middle school may tritiaal time to

sessions, there are many attributes, qualities and techniques
that make teachers successful with Native students. Qualities
that teachers have that promote academic achievement
according to Native students are patience, encouragement,
being comforable with Native ways, caring about how
students are doing, listening to students and being concerned
about studentsé well being.
students found to be effective and help them succeed in school
are detailed explanations, ta§ the time to teach them

coneBt? théy doM no unBePstifd’ ardvefing Joddstons Wi t F

allowing students to make their own conclusions, working

Te

enhance or diminish this desire for learning depending on the handson with students, taking the time to talk with students,

studentdéds gender, 1ife cir curheingopeo axl avaindle to istadents andnleisg sawporti o n s
teachers. when a student doesnot feel | i ke
material. Additionally, students found that teachers who take

. . . the time to help them, are available outside of class, allow time
Although many Natives felt this mterngl dr|v.e to learn and in class for stlf)dents to complete their work, and reminchthe
read, many also talked about the distertion between of deadlines are also helpful to them in doing well in school.
learning and school. The participant who shared her love for
reading also indicated that education was not her love. Two key factors emerged about teachers that students found
Al though reading was her sal welped them,in sghgat Kap praviding grecouragementp tiRpPert t h a
pl ace for me. Do Anot her Nat iagddespeckfop theirculturapidentily; @and (b)bging flexigle apdg
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adaptable to help Native students make up for absences andmany Native American students that need to be addressed in
missed assignments due to family issues, losses and culturalorder to promote holistic wellbeing.

opportunities outside the classroom. Some former students and

parents expressed a desire to have more Native teachers angga riers to Education for Native American Youth in the

also to provide competitive salaries for Native teachers giqie of Washington

specializing in Indian education who want to return to their

tribe and give back to their community. There are several barriers in education for Native American
N _ _ youth in the state of Washington. The following section
Stability and Support in the Family. Another common represents themes that emerged across various listening

resilience theme for Native adults th_)_gradue_lted frc_)mn hig  gsessions in urban and rural areas throughowshigton.
school and went onto college was stability. This stability was geyen key factors emerged as barriers for Native Americans:
commonly seen in oneds fa m|_I(a>5 ladk N & statity Oahd’ %o%tinuﬁya M i e’i‘jtgsatio'h;h @) '
support, encouragement and help along the way through their gisconnection across several areas in education; (c) poverty; (d)
educational journey. One eghiefideism? ') nfobiltyCahd” tafsitiodalisties; ) tdnflyS ©

children who arernterested in education and reading come jsgyes: and (g) stereotypes, discrimination and racism.
from a stable home, o whereas children wWhose scores fluctuat e

seemed to have less stability. One male participant talked | 5ok of Stability and Continuity Throughout the listening

about how his son performed well on the WASL and gegsions, many individuals referred to the need for stability and

recognized that Ahis sumpatng hagsyhipsyiPgm; gndgd@dti on. This d

him. o manyriako Native youth. A grea
expressed about children coming from disrupted homes where

In summary, the following protective and resilience factors they have been in and out of foster care, been in a treatment

were found to enhance holistic wellbeing among Native f aci |l ity or juvenile detention
children and adults: (a) commitment to education and Native house for a durationf time while their parents receive help.
youth; (b) knowing Native history, language and culture; (c) ' hese are the children who seem

TS : : e : - the system. A tribal judge described how these children with
living in tw rl n mmun nn n ) : . .
ving | 0 worlds; (d) identity; (€) community, connections, life disruptions are not getting the resources such as books to

and relationships; (f).role models; (g) Hieng Iee_lrning; (h) complete their homewkr Some questions that emerged were,
teachers; and (i) stability and support in the family. These are 5 How many ot her kids are out th

all factors that promote positive wellbeing among Natve we be doing?0 and fAHow should we
American youth, adults and communities. However, despite educati on?0o0 It is a common stor
these protective and resilience factors, barriers still exist for who are in the fAsystem. o

40



The needf or continuity 1in chil drotaornactiorelzbtween tvhatoismbeing gaught in ¢he classroora |
factor in promoting wellbeing academically, emotionally, and (teaching towards a test) and what is being taught in their
psychologically. Parents have also talked about concerns aboutc o mmu ni t vy (Il essons about how t
their children feeling pushed out by the school systemdueto successful, positive manner cong
difficult transitions and negative interactions with the school

system. Many stakeholders, including political officials, Another disconnection is between parents and teachers. Many
directors, principals, teachers and parents discussed the needtpar ent s want to be involved 1in
develop a statewide model that focuses on creating stability progress is being ade slowly in this direction. However,

during critical times and transition periods. There is a need to many parents have had traumatic experiences in relation to
find a Asafety neto for st ud ebparding sehoossand guldic sshoolssthanmoakeethein diesithnt f f e
districts or who are kicked out of school. This lack of and wary of interactions with the school. As one parent

continuity and stability is a key factor in the dropout rate for ex pr essed, A Wh at t te cchaols fairte d o mi n
Native students. Suessful models and programs need to be consider is that a lot of parents are victims of boarding s¢hool
discovered that address this issue of connecting services andp ar ent s doné6ét want to come i né
education in order to promote stability and continuity in supporto but Athey [ parents] go
education for students whose lives have been disrupted. communityo to help buitustt a conne
Disconnection across several areas irueation A common A third disconnection is educational policies that perpetuate

theme across the listening sessions was a sense oficul t ur al genocide that bl ames
disconnection, with the largest disconnection being between policies that are intentionally or unintentionally forcing
education and culture. One participant articulated this st udents to assimilate to a cert
perspective: Aefor a | ot of datve stkderdssto Idavesahgols. Etflucatiéntl podicie® need ton e e ¢
getam education. They ask o6f obe nedvauateddfor appkcabdity larel rsensittvity nfiar MNatitvey

me mber tal ked about h o wet dnk i dstudergsefamilids arnal tommuhitees. e  wh o

education go someplace else to use their education. o Par en

may not know how [Western] education is going to help their A major disconnection expressed by several educators, school
kids. Although they ma pass the WASL test, there is a administrators and parents is beséweculture and assessment.
disconnection whether [Western] education meets the same There is a cultural clash about how to measure success. As one

goals for their people, their culture and their community. Do parti ci pant shared, Al n I ndian s
they [students] know their Native ways? Are they [students] as a group; however, in other schools, success is measured by
going to be a good contributor and giveckdo the Native individual performance and competitiord The Anor mo

community? What may be misinterpreted as a lack of set by assessments is predominantly European American,
motivation for education may be a realistic appraisal of the lack middle class standards and values. Other issues that came up
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in the listening sessions were questions about the reliability and understand that biases and assumptions based on class can lead
validity of these assessments with Native poputetion the to children, adolescents and families disconnecting from the
state of Washington. schools.

Another disconnection is between teachers and students andAbsenteeism. Many schools have impieented policies on

their culture. Teachers lack education about Native issues, asabsences which I mpact students?o
one participant shared, it h e rSeidenmtssmay have aakmulatdd a numbee of sbisemcesiduato a
cultural competency such as how tribgdvernment works, illness, family issues such as multiple losses/deaths, drug and
what are the local tribes? They lack education, not the kids but alcohol problems, disengagement from school, atidaiions,
t he educators. o Knowi ng Nabpper thu rsittoiregs ,analndc ud ¢ mmiet nceanrnt s
greatly assist teachers in building connections with Native culture. A barrier that happens for building resilience and
students and the community. engaging in school is the generalizations and misperceptions

about various absences. A distinction needs to be made within
Poverty. The effects of peerty on children and families have the as ent ee policies and credit

been well documented in research. Poverty is a reality in many absences versus cultural absences that are tribally sanctioned.

Native American communities and educators and school

personnel need to be sensitive and aware of the ramifications of Another issue with absenteeism may be a cumulative effect.

poverty within the community and thedditional stressors Students may be absent due to family issues or losses.

associated with poverty on parents, families and youth. However, upon return,hey are behind and do not feel
supported by their teachers. They may get overwhelmed and

One barrier in relation to education and poverty is the become hesitant, wary, or fearful of asking for help. Different

misperception that families who live in poverty are not r easons for fAnot asking for hel

involved in their chil dr enos homdwork becdause nhey da sot usderdtthe fdundatmnslori e r i
report. Many times t he fac hlesonetaught heforgthgy wereiaksennhoo duringtheir absence;a c e
but rather about income and resources. Socioeconomic biases( b) f ear of | ooking Astupido or

in education can be seen in textbooks, assignments and testbecoming impatient, frustrated, or engaged in a power struggle
scores. Many educational materials are based on middle andwith the student if they do not understahd material. Several

upper class andards and values and, therefore, can lead to students who have either left school for a period of time or
students disconnecting from the education material. dropped out expressed concerns, worries and frustration about
Depending on oneb6s soci oeconothmipmcesstod tmakeng upd thé fwerk thattthey missed ar d ¢
of competencies and survival skills are needed. This also may Confounding this phenomenon is the possibility of drgkor

lead to students finding the neafal presented in class not  using drugs to help cope with the initial stressors that may have
related to their world. Teachers and educators need to
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led them to miss school and/or to help cope with the stress of however, preparation for this transition is necessary as this can
falling further behind. al so |l ead to disengagement from
sense of wellbeing.

Al t hough a student may be fAexcusedo for an absence related t
cultural events/commitments thate tribally sanctioned, the Family issues. Family issues are another barrier to education

parent and/or the student may still feel ramifications and a and wellbeing. In almost ewy listening session, the issue of

sense of disrespect from educators about the absence.children placed in foster care was discussed. Concerns about
Derogatory comments or demonstration of frustration andlack c hi | dr ends devel opment of their
of understanding of the importance of certain walt events in their education were also expressed. Concerns about the

can lead to further disconnection between family members and effects within the family due to @holism and substance use

the school. One parent shared a story about when her sonwere also talked about among Native adults, elders and
missed school to participate in a cultural event. The mother educators. As one adult shared about her experience with a

Afhad to endure as well as whdtaththemr swhno hsawdf fteor,edd wthri@rh akboolh e
to feeling |Iike onebs cultur aslufvelrl bieni nggi laenndc ei. de n t Neketyfovies choeu
threatened. early intervention and to understand that Native kids may be

acting out because of issues going on in their lives. One should
Mobility and transitions. The need for continuity and stability =~ avoid labeling a child and see behavioral problems as an early
in transitions was presented earlier; however, another issue is indicator that an intervention may need to occur. Teacher
the transitions between elementary, middle and Isigfool. paraprofessionals and school administrators also need to learn
Transitions between elementary to middle school and middle the signs of possible family issues that manifest themselves
school to high school can become barriers to Native student into emotional and behavioral problems. Early prevention and
retention. Combine these changes with students who are living detection was recommended to help avoid and/or eliminate this
in poverty, may have chemical dependency challenges, and poteriial barrier.
may hae moved repeatedly throughout their education, and
these transitions can become overwhelming and challenging Another barrier between families and schools is the lack of
for even the most resilient child. Creating some stability such understanding of the different constellations of families in
as having three classes with the same group of peers may helpNative communities. Single parents and grandparents may be
reduce the number students who feel disengaged, isolated or the ones who are raising the children. Some expressedroonc
overwhelmed by this transition process. that single parent homes may have caused problems for the

kids in other areas of the school. However, a single mother
Additionally, students may transition from a tribal school to expressed her frustration with the negative stereotype or stigma
public school, which can be stressful for Native students. Each attached with being a single parent. She talked about her
setting comes with its own unique benefitsdachallenges; involvement with her child while feeling that school personnel

43



treated her and her child in a biased manner, pushing her to putstudents went to tribal school and others went tblip

him into special education. Understanding and respecting schools]. Thirteen students (44.8%) staid they experienced

different families is necessary and fundamental to building some form of prejudice. Of these thirteen students, most

connections betwedamilies and schools. clarified that they experienced prejudice or racist attitudes only
some of the time.

There seemed to be different types of disoration and

racism. Many participants expressed experiencing negative
interactions with their peers and teachers due to racist attitudes,
comments or discrimination. One mother talked about her
experience in school and being told negative things about

hea s el f and her culture (such as
tearfully stated that she did not want her young daughter to

have to experience racism like she did. The pain that
accompanied the sharing of these experiences of discrimination

and racism was cégly seen across many listening sessions

with tears, sadness and strong emotions. Even after several
years, these experiences are still emotionally painful and
demonstrate the long term effects discrimination and racism

can have on Native people. Formseurdents talked about being
Assumptions about what i s t h&erepyrsd jﬁobe'nﬁ (Elgtlvesa§ goﬁ]llntgres d, g, peoplepnd ¢ 5
lead to erroneous conclusions and may result in inappropriate were tracked or pushed by ~t9ac ers, administrators and
educational planning and goaICQUPirel 8%\%?&0 c t%tr ehel yEQberca(%El;
about family structure and seeing familiebrough a to them K€, : W. y do bysschwol want
resilience/strengths based lens rather than a deficit based |ensprofe55|or_1als, thus leading many Native students to feel pushed

would greatly help increase trust and communication between Ut Of their school and education.

families and schools.

Many adults shared stories abou
Native students, such as believing that their behavior towards

their learning was athetic. One female talked about a teacher
saying to her, Al dondt care if
These negative interactions seem to be intensified due to the
WASL and AYP standards. Because of the stereotypes and

Stereotypes, discrimination and racisnMany people shared
stories about incidents of discriminati@nd racism in school.
The NYLS study found in their sample of Native high school
students that 48.3% (n = 14) said they did not encounter
prejudice in their schools [it should be noted that some of the
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racist attitudes teachemay hold about urban and rural Native purpose and importance of education aunéturally sensitive
Americans, many educators may indirectly or directly place and appropriate measures of academic success.

some blame on the Native students, resulting in more pressure

on the students. Al so, b e c #eademic sutcess heeds fioWbe Sedéfineé mdthe Astéte of
fallout, many educgéar whehd dgNashiigioa dmomovirgiaway from the current paradigm of

High stakes testing seems to intensify the stereotypes Native high stakes testing, which is confining a diverse group of
students feel in their interactions, which can result in low self students to a catgor y of Afailingo or k
efficacy about their performance on the test. Native students comparison to European American students. The paradigm of

hear that other students are failing and bhegithink they are deficiency is pervasive in the discussion of the academic
going to fail (Al 6m not goi ngachieeemanta dap. iTHe OWASL scorestchre lyge usadlas ad r o
This stereotype threat is a critical issue for many people of benchmark and indicator, possibly on the staius st udent s
color with high stakes testing. Education for all school education and performance. However, to connect resources
personnel to help eliminate prejudicial attitagmtentional and and teacher evaluations to these test scores, rather than the
unintentional racism, and discrimination and stereotyping, as initial intention of ensuring every child receives an education,

well as understand their impact on standardized test scores, ismay only further widen the achievement gap between those
needed. Acknowledgement that racism and discrimination that have resources and those that do not.

occurs is the first step towards removing this barrier.

Justifications or explanations to-categorize these incidents as  Academic success can be redefined to incorporate social,

Ami scommunicati onso can onl y pbkyehaldgical, cemdtienal tahdeculturbl uwellbaedng nvigile also mo r

barriers between Native students and education. ensuring that all students are achieving appropriate standards in
their academic developmenthroughout the listening sessions

Future Directions: Promoting Holistic Education and and as presented in this report, many possible future directions

Wellbeing and solutions were discussed. All the listening sessions

seemed to strike a balance between what is not working in
Hearing divese voices within Native communities throughout education for Native youth and what is nkimg for Native
the listening sessions, it was obvious that everyone we met is youth. Many factors were considered as helping Native
committed to the welfare and wellbeing of Native youth. The students succeed academically, including (a) commitment to
need to promote resilience factors in education, families and one és cul ture and identity; (b)
communities can help ideveloping strong, healthy Native  and language; (c) being biculturally competent; (d) feeling
children and adolescents. It is imperative that we move away connected to teachers, educators, schools and the community;
from a state of adversity and stress for our children and (e) having positive role models; (f) instilling and maintaining
towards a place of stability, continuity and solidarity on the the desire to learn; (g) caring and invested teachers; and (h)
stability in the home and the community.
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Concrete examples of waye improve education for Native common vision of educational success for all children can be
students were also shared. Students and parents suggested thiormed together. Additionally, all parties present can share in
following: (a) obtain better resources such as updated books; the responsibility for the planning and implementation for
(b) increase the use of technology in the classroom; (c) create making that vision a reayit
assignments wher @ identitye @an becul t ur e an
incorporated into the material; (d) have students teach other With a great sense of humility and honor, we want to thank
students and school professionals about their culture, language,everyone who shared their words of wisdom, their experiences
and history; (e) hire Native teachers and teachers who like to and emotions, and most of all their dedication to the wellbeing
work with Native youth; (f) create opportunitiédsr school and achievement of all Native youth.
personnel to gain comfortability in working with Native tribes
and communities; (g) have field trips to sites related to Native The voices of the people peesent qualitative data that was
culture; (h) introduce cultural protocols in schools such as collected from the listening sessions held throughout the state
singing and drumming; (i) support athletics; (j) haveren of Washington, as well as by examining voices shared through
options in career counseling; (k) create distance learning previous research. Attention to how data regarding Native
programs; (I) develop partnerships with the community to help students are collected and analyzed cr#tical to further
make education work for Native children; and (m) have tribes expanding our knowledge of what are assets and barriers in the
bring in additional services and resources to the tribal and accountability processes utilized. The next section addresses
public sdools to assist in the education of indigenous youth. the results of data within the public domain pertaining to
Native student achievement, the strengths and weakseof
These listening sessions seemed to demonstrate the first stepthe data collection systems and the data subsequently reported
towards improving education for all children. By bringing all on and used, and the implications for future efforts to measure
stakeholders together in one place to discuss educational issuesand evaluate Native student success.
in their community, one can create a safe space where a
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Section 4

Numbers Do Tell A Story and the Untold Story Of Achievement

Introdu ction and Overview of the Data

The purpose of this section is to present quantitative analysesin the final database.

to support the term fAacademi
Americans. Also it is to examine additional factors that are
related to the Washington AssessmentStiident Learning

(WASL) test scores among Native students living in

Washington. Public government data were used to examine the

academic achievement gap:
1. Data provided by the Office of the Superintendent of

Public Instruction (OSPI)

Common Core Data (CQDrom the National Center of

Educational Statistics (NCES)

National Assessment of Educational Progress (NAEP)

from the National Center of Educational Statistics

(NCES)

Educational Longitudinal Study (ELS) from the

National Center of Educational Statist{®édCES)

2.

The first three datasets were combined to create a database of

demographic, economic and school personnel factors, and
WASL test scores by district in the state of Washington.
Although there are ove290 schooldistricts within the state,
only 81 were included in the database given the extensive
amount of missing data on the WASL for Native Americans
across the majority of the districts. The unit of analysis, rather
than by student in order to protect his or her identity, was given
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by district oly. Additionally, only districts that provided
WASL scores by subject for Native Americans were included

The last dataset (ELS) only includes
ratioralcdhta f@rv18Imative Anterecans, which was Nsed to v e
examine factors that were raddtto standardized test scores.

What is the Achievement Gap?

The Washington State School Dir e
report entitled AClosing the A
Deborah Boeck. Within this report, she provides a

comprehensive definitroof the achievement gap in the state of
Washington:

The difference in academic achievement between
African American, American Indian, and Hispanic
students and their white and Asian peers and the
difference in academic achievement between students,
whosefamilies are of lowincome, and their peers from
middle and upper income families. The academic
achievement gap is further defined in terms of
performance on the Washington Assessment of Student
Learning (WASL) and the lowa Test of Basic Skills
(ITBS)/lowa Test of Educational Development (ITED).
(Boeck, 2002, p. 14)

Although an abundant amount of literature and research have
demonstrated an achievement gap does exists between students



of color and European Americans, for the purposes of this grades and ages were chosen because they represent critical
report, we e-examined data specifically for Washington State junctures in academic achievement.
using the National Assessment of Educational Progress

(NAEP) dataset to confirm the achievement gap. Problems with the NAEP dataset: Missing daliathe current
study, the researchers are examining the factors that promote

Empirical Evidence Supporting the Achievement Gap Part and hinder academic success within Native American students.

I: The NAEP dataset Upon thoroughly investigating the NAEP database, the

researchers concluded that much of the data for Native
Description of the NAEP daset. The National Assessment of  Americansis not available, missing, or incomplete. Although
Educational Progress (NAEP) is the only nationally NAEP results are based on representative samples of students
representative and continuing assessment of what America's at grades 4, 8, and 12, there is a significant amount of data
students know and can do in various subject areas. missing for Native Americans as a group. One of the potential
Assessments are conducted periodically in mathematics, reasons for the ap in the data may be due to reporting
readiry, science, writing, the arts, civics, economics, standards. Schools that have small numbers of Native
geography, and U.S. history. Anticipated in the year 2012, Americans may not be required to report NAEP test results in
NAEP will have assessments in world history and in foreign or der t o protect t he confident
language. Since  NAEP assessments are administeredscores. While the reasoning behind repgrtistandards is
uniformly using the same sets of tdspvoklets across the understood, this may contribute to a larger problem. Because
nation, NAEP results serve as a common metric for all states Native Americans have small percentages at many schools
and selected urban districts. The assessment stays essentiallyithin Washington State, the scores of these students at these
the same from year to year, with only carefully documented schools are excluded from the NAEP database which prevents
changes. This permits NAEP to provide a clear péctaf researchers from being able to make an accurate assessment of
student academic progress over time. NAEP provides resultsNat i ve Ameri cansd academic progt
on subjectmatter achievement, instructional experiences, and important to recognize the academic achievement gap is based
school environment for populations of students (e.g., all feurth on a select number of Native students within the NAEP dataset.
graders) and groups within those populations (e.g., female
students, Hispanic students). NAEP does not provide scores Findings that support the academic achievement gap.
for individual students or schools, although state NAEP can Although much of the data on Native Americans is missing
report results by selected large urban districts. NAEP results within the NAEP database for the state of Washington, the
are based on representative samples of students at grades 4, 8esearchers analyzed and interpreted a fair amount of the
and 12 for thenmain assessments, or samples of students at agesexisting data for this stateAll of the following aggregated
9, 13, or 17 years for the longrm trend assessments. These data are based solely on students in Washington State.

According to the 2007 NAEP dat a
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average math scores in thB drade, Asian Americans scored  (250), followed by European Americans (246), then Native
highest (250), followed by European Americang9R then Americans (224), Hispanics (223), and African Americans
Native Americans (229), Hispanics (226), and African (219). Native American females scored significantly lower
Americans (226). Native Americans males scored significantly than White femalesp&.001) in the fouh grade for math.The
lower than European American malgs<(001) in the fourth same trend is observed across genders for math, with Asian
grade for math. Based on the NAEP database fogrdde Americans receiving the highest scores and Native Americans
female math sae, Asian Americans also scored the highest receiving the third highest scores.

Figure 5: Average math scores for grade 4 by gender and race in Wasitageo2007
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